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Using the Aga Khan Museum in the  

Classical Languages/Civilizations and History 

Classroom 

Section I – Background to the Guide 
 

Introduction: 
Canada and Ontario are in a period of rapid social change in the twenty-first 

century.  There is an increasing need to adapt to and address intercultural 

understanding and knowledge about Islamic cultures in Ontario, as well as more 

broadly in our increasingly interconnected world. Canada has long been an 

immigrant, and more recently openly multicultural society.  Recent waves of 

immigrants in response to global changes, geopolitics and conflicts only makes this 

need more pressing.  The Aga Khan Museum, the Ontario Ministry of Education, 

and the Ontario Classical Association have joined together in partnership to create 

a resource to encourage the development of this intercultural understanding. .  

In this Curriculum Guide, we will be presenting materials to explore the connection 

between Islamic and Graeco-Roman cultures through the Aga Khan Museum’s 

collections of art and material culture from Muslim Civilizations. We have tried to 

show the complex interplay between these two cultures as Islamic scholars received 

the riches of Graeco-Roman culture, transformed them through their creative 

development of their Graeco-Roman predecessor’s thought, and shared the benefits 

of their interactions with the legacy of the Graeco-Roman culture with the wider 

world. We believe that study of this interaction between Islamic and Graeco-Roman 

culture not only will increase knowledge of the contributions of the Islamic world to 

the wider world, but also emphasize the connections that we all share in 

assimilating the lessons and contributions of the past.   

It is important, however, to note that the Graeco-Roman legacy is but one strand of 

influence for the Islamic world. The influence of pre-Islamic Arabia, Persia, and the 

Near East and, indeed, China are arguably just as important as the Graeco-Roman. 

The Ontario Classical Association offers this Guide as the fruits of our expertise in 

the Graeco-Roman world and as an example of how to present the complexity of 

cultural interactions to our students through material culture. We are excited to 

have had the opportunity to work with the Aga Khan Museum and the Ontario 

Ministry of Education to offer this Curriculum Guide. 

 



About the Aga Khan Museum: 
(from Learning at the Aga Khan Museum: A Curriculum Resource Guide for 

Teachers For Teachers Grades One to Eight, p. 7-8) 

The Aga Khan Museum is an art institution in Toronto, Canada, with an 

international scope and mission. It is dedicated to the collection, research, 

preservations, and display of works of art, objects and artifacts of artistic, cultural, 

and historical significance from various periods and geographic areas where Muslim 

societies were predominant.  

The Aga Khan Museum’s Permanent Collection is comprised of art and artifacts 

acquired by His Highness the Aga Khan and his family and spans over one 

thousand years of history. The objects—ceramic, metalwork, ivory, stone, wood, 

textile, carpet, glass, rock crystal, parchment and painted manuscripts on paper—

present an overview of the artistic accomplishments of Muslim civilizations from 

the Iberian Peninsula to China. The Museum houses and exhibits some of the most 

important works of Islamic art. Up to 250 pieces from the Museum’s collection are 

showcased in a permanent gallery that combines state-of-the-art display systems 

with innovated approaches to design and interpretation.  

The Aga Khan Museum also features:            

 Three to four temporary exhibitions each year that balance work from 

historical periods with the creative practice of artists working today from 

across the Islamic world and its diaspora.  

 Performances in a 350-seat auditorium featuring local, national, and 

international artists in dance, music, spoken world, theatre, and 

multidisciplinary arts 

 School programs 

 

The mission of the Aga Khan Museum is to build bridges between cultures by 

educating different audiences about the diverse heritage of Muslim civilizations. 

The mission is accomplished through the Museum’s programmatic activities, which 

in turn are based on its art collection, its exhibitions, and its conferences, 

performances and as an educational institution in 21st Century Canada is vitally 

important since the Canadian public at large knows little about the histories and 

contemporary contexts of Muslim civilizations but is very curious about them.  

The Museum becomes a means for expanding opportunities for learning about 

Islam. It aims to enlarge experience, discuss knowledge interpretively, and enrich 

capacity to engage others in the plurality and diversity inherent in Muslim societies 



past and present. The Museum does not exist in isolation; it is part of a process of 

dialogue on social practices to achieve pedagogies that support students’ 

explorations of these complex issues.  

Basis for Understanding: 
(This section adapted from: Frequently Asked Questions About Islam and the Aga 
Khan Museum Guide p. 9-10) 

 

WHAT DO THE WORDS ISLAM AND MUSLIM MEAN? 
Islam, like Judaism and Christianity, is a monotheistic religious tradition that is 

based on the belief in God, Creation, and the Day of Judgement. Its followers are 

called Muslims.  

 

WHAT DO MUSLIMS BELIEVE? 

Muslims believe that the Qur’an is the Word of God revealed to the Prophet 

Mohammad in the 7th century CE. The central message of the Qur’an is for 

humanity to believe in and worship God and to live by a set of ethical principles of 

peace, tolerance, and service to others. The Qur’an also contains histories, parables, 

and stories that teach life lessons and have inspired great art.  

 

ARE ALL MUSLIMS THE SAME? 
Muslims’ belief in God and the centrality of the Qur’an does not imply sameness. 

The diversity of Muslims is reflected in their art as well as in their religious 

practices and interpretations. Muslims live in more than fifty-seven countries, with 

substantial populations in Europe, North America, Africa, and South and Southeast 

Asia, and they speak and use many languages, including Chinese, English, Malay, 

Dari, and Swahili.  

 
WHAT IS ISLAMIC ART? 
In its simplest definition, “Islamic art” encompasses all the arts produced in the 

lands where Islam is the dominant religion and culture, regardless of the function of 

the art piece or the religious affiliation of its patron or maker. Islamic art thus is 

not limited to the arts specifically linked to the religion of Islam, such as places of 

worship or objects of liturgical relevance, but includes paintings, ceramics, and 

other secular objects that offer insights into the many different ways people live and 

express their responses to their environments. Therefore, art is a cultural 

production reflecting the social political and economic context in which it was 

produced and/or used.  

 

WHO IS THE AGA KHAN? 
His Highness the Aga Khan, the founder and chairman of the Aga Khan 

Development Network (AKDN), is the 49th hereditary Imam (Spiritual Leader) of 

the Shia Ismaili Muslims. In Islam’s ethical tradition, religious leaders not only 

interpret the faith but also have a responsibility to help improve the quality of life 



in their community and in the societies amongst which they live. For His Highness 

the Aga Khan, this has meant a deep engagement with development for over 50 

years through the agencies of the AKDN.  

 

WHAT KINDS OF WORKS OF ART ARE IN THE AGA KHAN MUSEUM 
COLLECTION? 
About half of the Museum collection comprises of works on paper, including 

manuscripts, individual folios of calligraphy, miniature paintings, and related 

documents. The remainder of the collection is three-dimensional objects such as 

ceramics, metalwork, jewellery, architectural elements, textiles and glass.  

 

MANY PEOPLE SAY THAT ISLAM PROHIBTS THE DEPICTION OF LIVING 
BEINGS. WHY ARE THERE SO MANY IMAGES OF PEOPLE AND ANIMALS 
ON THE WORKS OF ART? 
Islamic art and architecture specifically for religious uses, for example, in the 

decoration of a mosque or in a copy of the Qur’an, does not have images of humans 

or animals, but the secular arts have historically depicted living beings.  

 

WHAT DOES THE CALLIGRAPHY (DECORATIVE WRITING) ON THE 
OBJECTS AND PAINTINGS MEAN? IS IT MEANT TO BE READ? 
Calligraphy is used for its decorative effect and for its content to embellish material 

objects and architecture. It is a highly developed art that is often appreciated less 

for its legibility and more for its form and the skill of the calligrapher.  

 

WHAT ARE THE MAIN THEMES FOR PAINTINGS IN ISLAMIC ART? 
Similar to other cultures, in the medieval period Muslim artists chose scenes of 

animals and hunting, historical narratives and epic poems, and famous battles as 

the topics of their paintings. In later periods portraiture was added as style of 

painting, influenced by trade and political encounters with Europe.  

 

Islam and Religious Literacy 
The late twentieth century and twenty first century has seen both a decline in 

religious literacy and a rise in religious participation globally.   Students and 

teachers may not have a basic understanding of the tenets, teachings and practices, 

history, or main texts of a religious faith. The museum approaches art and culture 

from a  secular, civilizational perspective, connecting cultures through art. In 

addition to the content the Museum can provide, teachers may also find it useful to 

approach lesson with an understanding of the Islamic faith. “Religion is social 

cultural phenomenon embedded in in human political, social and cultural life”( 

Moore, “Overcoming Religious Illiteracy”,  World History Connected, Vol.4, No.1, 

Paragraph 3- http://worldhistoryconnected.press.illinois.edu/4.1/index.html  ). 

Teaching from a devotional lens differs from academic study about a religious faith; 

educators need to be aware of their own assumptions and prior knowledge, and 

http://worldhistoryconnected.press.illinois.edu/4.1/index.html


consider the preconceptions often developed through media exposure of their 

students.   

 

Media portrayals and individuals themselves often do not represent religious 

traditions accurately. Even practitioners of a particular faith may not be the most 

accurate sources of information or have expert knowledge of the complexities of a 

diverse faith community. Research shows that non sectarian cultural studies 

methodology can assist educators in teaching about religion and encouraging 

respect for pluralism and peaceful coexistence and cooperation. 

 

Islam and the Graeco-Roman Tradition: A Primer 
The Prophet Mohammed emerged into an Arabia which was, already, heavily 

influenced by the two ‘super-powers’ in the Middle Eastern region; the Byzantine 

Empire and the Sasanian Persian Empire. These two powers regularly interfered in 

the politics of the region, but their cultural impact, while difficult to measure, was 

rather limited. The Byzantines represented the culmination of centuries of the 

Graeco-Roman cultural tradition, while the Sasanians represented a contrasting 

Persian cultural tradition. These two traditions became two of the multiple strands 

which Islamic civilization received, developed into its own unique cultural mosaic, 

and transmitted to the wider world. While the Sasanian influence was considerable 

on Muslim culture, in this primer, we will concentrate on the Graeco-Roman.  

Islam broke out of Arabia and into the wider Middle-Eastern world soon after the 

death of the Prophet in 632 CE (10 AH). Both of the major superpowers, exhausted 

by a long, debilitating war which had only ended four years before, found 

themselves incapable of mounting effective resistance. While the Byzantines 

managed to rally behind the Taurus Mountains, the new Arabic armies took over 

Persia, Syria, Palestine, Egypt, North Africa and much of Spain within a hundred 

years of the Prophet’s death.  

This rapid advance was not without its problems. One problem was what to do with 

the massive non-Muslim population in the newly gained territories. Immediately 

after the Islamic conquests in most regions, non-Muslims, especially People of the 

Book (Jews, Christians and Zoroastrians), were allowed to live into their own semi-

autonomous communities, but had to pay a moderate head tax in return for the 

protection which the Muslim community offered them.  This was an unusually 

generous solution for the time, although it also meant that these communities were 

effectively removed from direct participation in politics and power. However, the 

solution to a second problem, that of how to administer this wide area without 

weakening the military strength of the Arabic armed forces, mitigated this lack of 

power. Since the army was barred from administrative roles, Islamic rulers in the 



early centuries of Muslim rule tended to rely on the local non-Muslim 

administration for the day to day running of their empire. This gave these non-

Muslims (including Christian in former Byzantine areas) considerable influence in 

the running of the early Islamic Empires of the Umayyad dynasty in particular 

(661-750 CE- 40-132 AH). Over time, however, the benefits of joining the Muslim 

umma (community), both spiritual and economic, reduced the number of these non-

Muslim administrators, but increased Muslim administrative self-sufficiency.  

However, these administrative contacts were not the only cultural connections 

between Muslims and non-Muslims. In relation to Graeco-Roman culture, these 

contacts began early, but largely mediated through the native Syriac population in 

the formerly Byzantine territories which found themselves under new leadership. 

This Syriac population had an uneasy relationship with the Byzantines, partly 

because of religious differences, but also become of linguistic barriers. However, in 

the century or two before the Islamic conquest, this Syriac population was also 

engaged in a wide-ranging effort at translating Greek philosophical, medical, and 

scientific treatises (as well as Christian theology) into Syriac. This effort was based, 

initially, at Edessa and Nisibis, but eventually in the Sasanian capital of 

Gundishapur. Dozens of Greek authors were translated into Syriac, especially in 

the areas of logic, philosophy, medicine, astronomy/astrology, and the other physical 

sciences. These Syriac translations would, then, provide the material for the later 

translation movement from Syriac to Arabic based originally in the House of 

Wisdom in Baghdad, but expanding to centres like Cordoba and Cairo in the 8th 

century CE. These Arabic translators began with these Syriac works, but expanded 

their sources to Greek, Pahlavi and other languages which preserved not only 

Graeco-Roman thinking, but Persian and other cultures.  These efforts would 

provide the base for Islamic science, from which it would develop over the next few 

centuries.  

It should not be assumed that the Graeco-Roman influence on Islamic culture was 

limited only to philosophy and the sciences. There were considerable Graeco-Roman 

artistic influences, especially on the Umayyad palace decoration as well as other 

more mundane settings. While this influence also brought up concerns over the use 

of figures in art, the influence remained one of several influences on the 

development of a distinctive Islamic artistic style.  

However, it is important to emphasize that Islamic culture was not just a passive 

recipient of the sum total of cultural inputs it received. That is, while Muslims put 

much energy in their early centuries in understanding and assimilating the cultural 

products of the cultures they interacted with, they took these traditions, combined 



them and transformed them into a distinctive Islamic culture which not only 

transmitted its understanding of the insights of these cultures, but extended their 

work in their own original research and production. Thus, after assimilating 

Graeco-Roman science and philosophy, Islamic scholars continued the work of their 

ancient predecessors and made major advances in medicine, astronomy, geography, 

and physics. Islamic philosophers continued the thinking of Aristotle and Plato and 

tried to apply it within an Islamic context. Islamic artists developed the techniques 

of their artistic predecessors, but transformed them to fit their own distinctive 

Islamic context. The picture of Islamic intellectual and cultural life after the 9th 

century CE is one of ferment and great creativity as the Islamic scholars worked to 

critically examine the traditions, including the Graeco-Roman, they received and to 

improve upon their insights into the natural world and humanity. 

Furthermore, as time went on, this intellectual richness drew the interest of non-

Muslims both within and outside Islamic controlled areas. Jews like Maimonides 

were attracted to Islamic science and philosophy, studying with Muslims in centres 

like Baghdad, Cairo, and Cordoba. Christian scholars came from Western Europe to 

discover works by Greek writers lost for centuries to them and to translate them 

anew from Arabic into Latin. These works formed the basis of a revival in interest 

in Aristotelian philosophy, the medical writing of Galen and Hippocrates, as well as 

the maths and physical sciences in the newly emerging universities of Europe. 

Furthermore, along with these Greek authors, Latin scholars translated 

commentaries and original research by Islamic scholars like Ibn Sina (Avicinna) or 

Ibn Rusd (Averroes) and others. These Islamic scholars were to provide the 

essential texts and research which fueled the recovery of philosophy and the natural 

sciences in Western Europe which would lead to the Scientific Revolution in the 17th 

century.  

The contributions of Islamic culture to today’s world culture are under-appreciated 

today. Its reception, transformation, and transmission of the Graeco-Roman 

cultural tradition is only one strand of a much more complicated mosaic of 

influences.     

  



Using the Aga Khan Museum in the  

Classical Languages/Civilizations and History 

Classroom 

Section II – Using this Guide 
 

Introduction: 
The guide includes 15 lessons that have been created using the artifacts found on 

the Aga Khan Museum’s website under the collections tab 

(https://www.agakhanmuseum.org/collection). In order to make these lessons 

accessible to everyone, the writers chose to focus the lessons based on the artifacts 

found in the online collections of the Aga Khan’s  Museum website. Electronic links 

to the collection are provided to assist teachers and students in identifying and 

working with artifacts and art works especially relevant to specific curriculum 

outcomes and expectations.  

 

This guide takes into consideration both physical visits to the museum and its 

collection as experiential education and enrichment, as well as to the museum 

website as physically visiting the museum may not be an option for all students and 

teachers in Ontario schools. For those able to visit the museum, we have included 

two lessons on visiting the museum, one for the history classroom visit and one for 

the classical civilizations classroom visit.   

 

These lessons were created thematically and were created to address various cross-

curricular approaches. 

 

Each lesson includes: 

 Lesson Description 

 Detailed Lesson Plans 

 Curriculum links to both Classical Languages and Classical Civilizations and 

the History Curriculum in the Grade 11 and 12 programs. 

 Success Criteria and Learning Goals 

 Subject Specific Skills including critical thinking, literacy and historical 

thinking concepts 

 Black Line Masters and teacher reference materials where necessary 

 Extensions and links to other courses 

 

 

Lesson Themes # of Lessons 

Medicine  2 

Science  2 

Transmission and Legacy  1 

Technology  2 



Society and Roles  3 

Material Culture 3 

Visiting the Museum 2 

 

Suggested Lessons and Activities take into account both intermediate and senior 

students and courses at open, applied, academic, university, and college levels.  
 

Links with Classical Languages (LVLBD/LVGBD; LVLCU/LVGCU; 

LVLDU/LVGDU), Classical Civilizations (LVV4U), and Canadian and World 

studies areas of study (e.g. CHC2D, CHV2O, CHW3M, CHY4M/4U), as well as the 

Social Sciences ( e.g. Philosophy, World Religions)  have been considered in 

preparing this guide, as  teachers in Ontario secondary schools often teach classes 

and courses in joint departments. 

 

In addition, an appendix has been included at the end of this guide complete with a 

thumbnail picture of the artifact in question as well as the accession number to find 

it in the museum’s online collection. 

 

Links to the Classical Languages and Classical Civilization 

Curriculum: 
Ontario’s Classical Languages curriculum (Classical Studies and International 

Languages, 2016) includes both language study (Classical Latin and Ancient Greek) 

and the study of classical civilizations (LVV4U). Given the interdisciplinary nature 

of Classics as an academic discipline, courses in classical studies are naturally 

concerned with making connections to other disciplines and other time periods. 

Many areas of the classics disciplines provide natural points of comparison and 

contrast, as well as deepening of understanding of continuity and influence, with 

Islamic culture and history. As the Classical Studies and International Languages 

(2016) p.7 document notes,  

Courses in classical studies and international languages naturally involve 

the exploration of a wide variety of topics related to the language of study 

and the cultures associated with it, including art and archaeology, mythology 

and literature, history and geography, business, tourism, social customs, 

material culture, and world issues. As a consequence, these courses lend 

themselves to an interdisciplinary approach. Links can also be made to other 

disciplines. For example, students taking history, geography, and social 

sciences can gain insights into other cultures and time periods by studying 

languages from a variety of historical, social, and cultural contexts. (Classical 

Studies and International Languages Ontario Curriculum (2016) p.7) 



Furthermore, concern in the Classical Studies and International Languages 

curriculum with intercultural awareness brings with it an interest in making 

connections with the rich diversity of our multicultural society:  

When language learners increase their intercultural understanding, they 

learn to apply it more broadly, by developing respect for the rich diversity of 

cultures within Canada and around the world. Fostering this respect will 

encourage students to explore and appreciate the cultures of diverse groups 

of people in Canada, including First Nation, Métis, and Inuit people and 

francophones. Ontario’s secondary schools are now home to students who 

speak more than 100 different languages, including several First Nation 

languages, many African, Asian, and European languages, and English-based 

creole languages. Ontario’s increasing linguistic and cultural diversity 

provides students with many opportunities for cultural enrichment, and 

underscores the importance of intercultural understanding. (Classical 

Studies and International Languages Ontario Curriculum (2016) p.11) 

Teachers of Modern and International Languages can locate curriculum ideas and 

lessons regarding intercultural understanding and real life connections through 

language study in a parallel guide for language teachers. 

Subject Specific Skills: 

In the creation of this resource, it was decided to make connections to specific skills 

in the Classical Studies curriculum. These skills are most concisely stated as the 

Overall Expectations for the Critical Thinking and Literacy Skills strand in the 

Grade 12 Classical Civilizations Course (LVV4U):  

 

A1. Research: select and organize information about the classical world from 
a variety of oral, written, and visual primary and secondary sources; 
 
A2. Interpretation and Evaluation: interpret and evaluate information to 
make inferences about the cultural customs and values of the classical world;  
 
A3. Communication: communicate knowledge and understanding of the 
classical world using a variety of media;  
 
A4. Intercultural and Other Connections: describe how learning about the 
classical world relates to and enhances their understanding of other cultures 
and fields of study, the contemporary world, and their own experience. 
(Classical Studies and International Languages. Ontario Curriculum (2016) 

p. 95 

 



These concepts are also embedded in the expectations for the all three levels of the 

Classical languages courses (LVLBD/LVGBD; LVLCU/LVGCU; LVLDU/LVGDU).  
 

Links to the Canadian and World Studies Curriculum: 
In addition to these subject-specific skills in Classical Studies, the writing team 

recognized that the most likely cross-curricular connections that this guide will 

make will be with the History curriculum. As a result, the team decided to also 

make connections to the Concept of Historical Thinking which is central to the 

revised History curriculum. The concepts (Canadian and World Studies, Ontario 
Curriculum 11-12 (2016) p. 294-295) are:  

 

HISTORICAL THINKING 

SKILL 

DESCRIPTOR 

Historical Significance 

This concept requires students to determine the 

importance of something (e.g., an issue, event, 

development, person, place, interaction, etc.) in the 

past. Historical importance is determined 

generally by the impact of something on a group of 

people and whether its effects are long lasting. 

Students develop their understanding that 

something that is historically significant for one 

group may not be significant for another. 

Significance may also be determined by the 

relevance of something from the past and how it 

connects to a current issue or event. 

Cause and Consequence 

This concept requires students to determine the 

factors that affected or led to something (e.g., an 

event, situation, action, interaction, etc.) and its 

impact/effects. Students develop their 

understanding of the complexity of causes and 

consequences, learning that something may be 

caused by more than one factor and may have 

many consequences, both intended and 

unintended. 

Continuity and Change 

This concept requires students to determine what 

has stayed the same and what has changed over a 

period of time. Continuity and change can be 

explored with reference to ways of life, political 

policies, economic practices, relationship with the 

environment, social values and beliefs, and so on. 

Students make judgements about continuity and 

change by making comparisons between some 

point in the past and the present, or between two 

points in the past. 



Historical Perspective 

This concept requires students to analyse past 

actions, events, developments, and issues within 

the context of the time in which they occurred. 

This means understanding the social, cultural, 

political, economic, and intellectual context, and 

the personal values and beliefs, that shaped 

people’s lives and actions. Students need to be 

conscious of not imposing today’s values and 

ethical standards on the past. Students also learn 

that, in any given historical period, people may 

have diverse perspectives on the same event, 

development, or issue.  

Primary Source 

This concept requires students to analyze and 

understand a source in the time period it was 

created. By using the inquiry process and 

examining the primary sources used in this guide 

at the Aga Khan museum, students will gain a 

better understanding of the history and time 

period through the analysis of paintings and 

artifacts. 

 

 

 

Learning through Experiential Education 
The lessons and activities included in this guide emphasize learning through 

inquiry and by doing. It is our hope that teachers will find this guide useful and 

classroom ready as they embark on embedding the Aga Khan Museum’s rich 

collection into their current teaching curriculum.  

 

 

 

 

 

 

 

 

 

 

 

  

 



Lesson: 1.1: Medicine at the Aga Khan Museum 
Lesson Title: Practice of Bloodletting and  

the Theory of the Humours Across Civilizations 

Lesson 

Description: 

In this lesson, students will explore the approaches to health and 

well-being in a variety of pre-modern cultures using mainly evidence 

from the Aga Khan Museum. 

Lesson Plan: 

1) Teacher shows image of the Blood Measuring Device (or has 

students find image on the Aga Khan Museum website using 

the accession number search function) and has students 

investigate the image for meaning either by think-pair-share or 

teacher led inquiry 

2) Teacher defines the practice of bloodletting referring back to 

the image of the Blood Measuring Device   

3) In small groups, have students analyze the use of bloodletting 

in other civilizations i.e. – Mayan, Egyptian, Greek/Roman, 

Medieval Europe 

4) Teacher introduces the Pharmacy Jars AKM 567/568 and the 

Maintenance of Health AKM 516 photos and leads a class 

discussion on the various approaches to health and well-being – 

the idea of balance and the Theory of the Humours 

5) In small groups, students are to seek similarities and 

differences in medical practices across different civilizations by 

comparing 2 civilizations and creating a product (mind 

map/chart) summarizing their findings. This activity can 

include a discussion about medical terminology and how certain 

medical terms make their way into current practice i.e., 

hematoma (hematoma – Greek), exsanguinate (ex+sanguis – 

Latin), jar (jarrah – Arabic) 

6) Each group presents their findings to the class 

7) Teacher emphasizes findings and connections amoung groups 

Artifacts used 

from the Aga 

Khan Museum: 

 Blood Measuring Device AKM11 

 Pharmacy Jars AKM567/568 

 Maintenance of Health AKM516  

Subject/Course: Classical Studies History 

Curriculum 

Links: 

LVV 4U 

A1.1, A1.3, A2.1, A2.2, A3.1, A3.2, 

A3.3, A4.1, A4.2, D1.1, D1.2, D3.1, 

E2.1, E2.2, E3.1, E4.1 

 

LVL BD 

CHW 3M 

A1.1, A1.4, A1.5, A1.6, A1.7, 

A2.3, B2.3, C3.3, E1.5 

 

 

CHM 4E 



A2.3, B2.1, C2.1, C2.2, C2.3, C3.1, 

D1.1, D2.1, D2.2, D2.3 

 

LVL CU 

A2.3, B2.1, C2.1, C2.2, C2.3, C3.1, 

D1.1, D2.1, D2.2, D2.3 

 

LVL DU 

A2.3, B2.1, C2.1, C2.2, C2.3, C3.1, 

D1.1, D2.1, D2.2, D2.3 

A1.1, A1.4, A1.5, A1.6, A1.7, 

A2.3, B4.4, C4.2 

 

CHY 4C 

A1.1, A1.4, A1.5, A1.6, A1.7, 

A2.3, B1.2, C1.2, D1.2 

 

CHY 4U 

A1.1, A1.4, A1.5, A1.6, A1.7, 

A2.3, B2.2, C1.2, C2.2, D1.2,  

Learning Goals: 

Students will… 

 be able to make connections and comparisons between the 

health practices of different pre-modern cultures 

 be exposed to the material culture/primary evidence of different 

early civilizations 

Success 

Criteria: 

Students will know they are successful when… 

 they can articulate connections and comparisons on the 

practices of health and well-being in at least two civilizations 

 

Subject Specific 

Skills: 

Classical Studies – Critical Thinking and Literacy Skills 

 Research 

 Interpretation and Evaluation 

 Communication 

 Intercultural and Other Connections 

 

History – Historical Thinking Concepts 

 Historical Perspective 

 Change and Continuity 

 Primary Evidence 

Assessment 

and Evaluation: 

Formative 

Supports for 

Teachers: 

History of Bloodletting 

 http://www.history.com/news/a-brief-history-of-bloodletting 

Greek Medicine 

 https://www.nlm.nih.gov/hmd/greek/ 

Theory of the Humours 

 http://www.sciencemuseum.org.uk/broughttolife/themes/traditio

ns/humours  

Other courses 

this lesson can 

apply to: 

 HZT 3U/4U 

http://www.history.com/news/a-brief-history-of-bloodletting
https://www.nlm.nih.gov/hmd/greek/
http://www.sciencemuseum.org.uk/broughttolife/themes/traditions/humours
http://www.sciencemuseum.org.uk/broughttolife/themes/traditions/humours


 

LESSON 1.1: MEDICINE –  

The Practice of Bloodletting and the Theory of Humours across 

Civilizations 

PICTURE 
TITLE & 

ACCESSION NUMBER 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Blood Measuring Device 

AKM11 

 

 

 

 

 

 

 

 

 

 

Pharmacy Jars 

AKM567 and 568 

https://www.agakhanmuseum.org/collection/artifact/blood-measuring-device-akm11
https://www.agakhanmuseum.org/collection/artifact/albarelli-akm567-568


 

 

 

 

 

 

 

 

 

 

Maintenance of Health through 

Six Methods 

AKM516 

 

https://www.agakhanmuseum.org/collection/artifact/taqwim-al-sihhah-bi’l-asbab-al-sitta-maintenance-health-through-six-methods


Lesson 1.2: Medicine at the Aga Khan Museum 

Lesson Title: The Inheritance of Greco-Roman Anatomy 

Lesson 

Description: 

In this lesson students will explore the influence of Greco-

Roman anatomy on other civilizations by using manuscripts 

from the Aga Khan Museum 
 

Lesson Plan: 

1) Prior to this lesson, students should have a basic 

understanding of human anatomy as presented in the 

works of Galen, Dioscorides, Herophilus and Aristotle 

2) Teacher brings in sample representations of different 

body types across cultures (i.e... Barbie Doll, or Internet 

photos) and discusses on why the body types are 

presented the way they are? Teacher asks: What 

message does this imply of a culture? 

3) Teacher continue discussion by asking: How do we use 

bodies to learn about health and medicine? 

4) Teacher finds images of anatomical drawings of 

anatomy (i.e., Medieval, Egyptian, Da Vinci – Vitruvian 

Man, Discus Thrower (Greek) and the Mansur 

Manuscript from the Appendix). Teacher copies the 

images onto separate pages and gives to small groups of 

students. Students arrange images in chronological 

order and then give a rationale as to why they chose to 

place it in that order. Teachers can also have their 

students make educated guesses as to what civilization 

each image belongs to 

5) Teacher asks each group to present their findings and 

give their rationale for their chronologies 

6) Teacher gives the correct chronology  

7) Teacher focusses on the manuscript of Tashrih-e 

Mansuri and the excerpts from the manuscript. 

Students analyze both documents. Teacher leads 

students to create connections between Mansur and his 

Greek and Roman predecessors  

8)  
 

Artifacts used 

from Aga 

Khan 

Museum: 

Manuscript of Tashrih-e Mansuri  AKM 525 



Subject/Cours

e: 
Classical Studies History 

Curriculum 

Links: 

LVV 4U 

A1.1, A1.2, A1.3, A1.4, A2.1, 

A2.2, A3.1, A3.2, A4.1, A4.2, 

C1.1, C4.1, D1.1, D1.2, D4.1, 

D4.2, E4.1, E4.2 

 

LVL BD 

A2.3, B2.1, D2.1, D2.2, D2.3 

 

 

LVL CU 

A2.3, B2.1, D2.1, D2.2, D2.3 

 

 

LVL DU 

A2.3, B2.1, D2.1, D2.2, D2.3 

 

CHW 3M 

A1.4, A1.5, A1.6, A1.7, B2.3, 

C1.2, C2.4, C3.2, C3.3, E1.5, 

E2.1 

 

 

CHM 4E 

A1.4, A1.5, A1.6, A1.7, B4.4, 

C4.2, C4.2 

 

CHY 4C 

A1.1, A1.4, A1.5, A1.6, A1.7, 

A2.3, B1.2, B3.3, C1.2, D1.2 

 

CHY 4U 

A1.4, A1.5, A1.6, A1.7, B4.4, 

C1.2, C2.4, D1.2 

Learning 

Goals: 

Students will… 

 be able to analyze images for meaning and create 

connections between previous knowledge and the 

images seen 

 be able to explain the influence of Greco-Roman 

anatomy to other civilizations   

Success 

Criteria: 

Students will know they are successful when… 

 they are able to explain the influence of Greco-Roman 

anatomy to at least one civilization 

 they can make meaning from images and generate 

connections to the representation of anatomy from one 

civilization to another 

Subject 

Specific 

Skills: 

Classical Studies – Critical Thinking and Literacy Skills 

 Research 

 Interpretation and Evaluation 

 Communication 

 Intercultural and Other Connections 
 

History – Historical Thinking Concepts 

 Continuity and Change 

 Historical Significance 

 Primary Evidence 



Assessment 

and 

Evaluation: 

Formative 

Supports for 

other 

Teachers: 

Herophilus 

 http://www.historyinanhour.com/2012/12/17/herophilus-

and-erasistratus/ 

Galen 

 http://www.bbc.co.uk/history/historic_figures/galen.sht

ml 

Aristotle 

 https://www.nlm.nih.gov/hmd/greek/greek_aristotle.ht

ml  

Dioscorides 

 http://penelope.uchicago.edu/~grout/encyclopaedia_rom

ana/ 

aconite/materiamedica.html 
 

Other courses 

this lesson 

can apply to: 

HZT 3U/4U 

 

  

http://www.historyinanhour.com/2012/12/17/herophilus-and-erasistratus/
http://www.historyinanhour.com/2012/12/17/herophilus-and-erasistratus/
http://www.bbc.co.uk/history/historic_figures/galen.shtml
http://www.bbc.co.uk/history/historic_figures/galen.shtml
https://www.nlm.nih.gov/hmd/greek/greek_aristotle.html
https://www.nlm.nih.gov/hmd/greek/greek_aristotle.html
http://penelope.uchicago.edu/~grout/encyclopaedia_romana/
http://penelope.uchicago.edu/~grout/encyclopaedia_romana/


LESSON 1.2: MEDICINE –  

The Inheritance of Greco-Roman Anatomy 

PICTURE 
TITLE & 

ACCESSION NUMBER 

 

 

Tashrih-e Mansuri Manuscript 

AKM525 

 

  

https://www.agakhanmuseum.org/collection/artifact/manuscript-tashrih-e-mansuri-mansurs-anatomy-akm525


 

Lesson 2.1: Science at the Aga Khan Museum 
Lesson Title: The Natural World 

Lesson 

Description: 

In this lesson, students will explore the natural world and the 

connections to natural history by analyzing manuscripts and 

images from the Aga Khan Museum 

Lesson Plan: 

1) Teacher asks students “what do you collect?” and co-

creates criteria on the importance of collecting and the 

decision involved in keeping versus discarding (i.e. – 

photos on Instagram versus snapchat) 

2) Teacher shows The Thorny Plant AKM 1, Two species 

of Sea Onion AKM 3, and The Poppy AKM 9 images 

from the Aga Khan Museum (or has students find the 

images on the Aga Khan Museum website) In pairs, 

students find links and connections between the images 

and consider the possible purposes of these drawings. 

3) Teacher gives background information about the three 

artifacts and raises topics to consider: 

- How are these plants representative of the 

geography of the regions in which they are found? 

- What medical uses did these plants have in the 

Classical and Islamic worlds? What could they be 

used for today? 

- Why do we need to put order on the natural world? 

4) Teachers finds current photographic representations of 

the same plants and has students compare the 

photographs with the Aga Khan Museum pictures 

5) Students read and analyze primary source excerpts 

about how Aristotle and Pliny order the natural world 

(see attached BLM). The text from Aristotle addresses 

his language of causes in nature. That from Pliny is 

plainly descriptive. Students will explore how these two 

approaches can describe nature in two different ways. 

6) Teacher leads a discussion about the purposeful use of 

plant images in modern society and how plants are 

used today.  

7) Students then chose a plant and create their own folio 

page similar to those they analyzed from the Aga Khan 

Museum.  



Artifacts 

used from 

Aga Khan 

Museum: 

The Thorny Plant AKM 1 

Two Species of Sea Onion AKM 3 

The Poppy AKM 9 

Subject/Cours

e: 
Classical Studies History 

Curriculum 

Links: 

LVV 4U 

A1.1, A1.2, A1.3, A1.4, A2.1, A2.2, 

A3.1, A3.2, A3.3, A3.4, A3.6, A4.1, 

A4.2, C2.1, C4.1, D1.1, D1.2, D4.1, 

D4.2 

 

LVL BD 

A2.3, B2.1, C2.1, C2.2, C2.3, C3.1, 

C3.3, D2.1, D2.2, D2.3 

 

LVL CU 

A2.3, B2.1, C2.1, C2.2, C2.3, C3.1, 

C3.3, D2.1, D2.2, D2.3 

 

LVL DU 

A2.3, B2.1, C2.1, C2.2, C2.3, C3.1, 

C3.3, D2.1, D2.2, D2.3 

CHW 3M 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B2.3, C1.2, C2.4, 

C3.2, C3.3, E1.2, E1.4, 

E1.5 

 

 

CHM 4E 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B4.4, C4.2, C4.2 

 

CHY 4C 

A1.1, A1.4, A1.5, A1.6, 

A1.7, A2.3, B1.2, B3.3, 

C1.2, D1.2 

 

CHY 4U 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B4.4, C1.2, C2.4, 

D1.2 

 

Learning 

Goals: 

Students will… 

 examine the work of Aristotle and Pliny and be able to 

give rationale for their ordering of the natural world 

 see continuity and change in the way plants are used in 

the pre-modern world and today 

Success 

Criteria: 

Students will know they are successful when… 

 they can make conclusions on the changing way plants 

are used in the pre-modern and modern world 

 they can understand how Aristotle and Pliny order the 

natural world  

Subject 

Specific 

Skills: 

Classical Studies – Critical Thinking and Literacy Skills 

 Research 

 Interpretation and Evaluation 



 Communication 

 Intercultural and Other Connections 

 

History – Historical Thinking Concepts 

 Change and Continuity 

 Primary Evidence 

Assessment 

and 

Evaluation: 

Formative 

Supports for 

other 

Teachers: 

Aristotle 

 http://www.iep.utm.edu/aris-bio/ 

 http://plato.stanford.edu/entries/aristotle-natphil/  

Pliny 

 http://www.pbs.org/empires/romans/empire/pliny_elder.

html 

 

Other courses 

this lesson 

can apply to: 

HZT 3U/4U 

 

  

http://www.iep.utm.edu/aris-bio/
http://plato.stanford.edu/entries/aristotle-natphil/
http://www.pbs.org/empires/romans/empire/pliny_elder.html
http://www.pbs.org/empires/romans/empire/pliny_elder.html


 The Natural World: Aristotle and Pliny 

Read the excerpts below and come to some general conclusions on how 
Aristotle and Pliny order the natural world around them. 

Aristotle Pliny 
 
Aristotle Physics 2.3 (the 4 causes) [194b15 ff.] 
 
In one sense, then, (1) that out of which a thing 
comes to be and which persists, is called 'cause', e.g. 
the bronze of the statue, the silver of the bowl, and 
the genera of which the bronze and the silver 
are species.  
 
In another sense (2) the form or the archetype, i.e. 
the statement of the essence, and its genera, are 
called 'causes' (e.g. of the octave the relation of 2:1, 
and generally number), and the parts in 
the definition.  
 
Again (3) the primary source of the change or 
coming to rest; e.g. the man who gave advice is a 
cause, the father is cause of the child, and generally 
what makes of what is made and what causes 
change of what is changed.  
 
Again (4) in the sense of end or 'that for the sake of 
which' a thing is done, e.g. health is the cause of 
walking about. ('Why is he walking about?' we say. 
'To be healthy', and, having said that, we think we 
have assigned the cause.) The same is true also of all 
the intermediate steps which are brought about 
through the action of something else as means 
towards the end, e.g. reduction of flesh, purging, 
drugs, or surgical instruments are means towards 
health. All these things are 'for the sake of' the 
end, though they differ from one another in that 
some are activities, others instruments.  
 

Pliny Natural History 21.54 

CHAP. 54.—PLANTS OF A PRICKLY NATURE: THE 
ERYNGE, THE GLYCYRRIZA, THE TRIBULUS, THE 
ANONIS, THE PHEOS OR STŒBE, AND THE 
HIPPOPHAES. 

 
For some plants, in fact, are thorny, while others, 
again, are destitute of prickles: the species of 
thorny plants are very numerous. The asparagus1 
and the scorpio2are essentially thorny plants, 
having no leaves at all upon them. Some plants, 
again, that are prickly have leaves as well, such 
as the thistle, for instance, the erynge,3 the 
glycyrriza,4 and the nettle;5 all these plants being 
provided with leaves that prick or sting. 
 
Some plants have thorns at the base of their 
leaves, the tribulus6 and the anonis7for instance; 
others, again, have thorns, not on the leaves but 
on the stem, the pheos8 for example, known as 
the stœbe to some. The hippophaës9 has thorns 
at the joints; the tribulus presents the peculiarity 
of bearing a fruit that is thorny. 
 

How did Pliny and Aristotle order the natural world? 

What types of resources, similar to those written by Aristotle and Pliny, are 
available today?  
 
Where would you find pictures of plants (like the three Aga Khan Museum 
examples today)?  

http://www.perseus.tufts.edu/hopper/text?doc=Perseus%3Atext%3A1999.02.0137%3Abook%3D21%3Achapter%3D54#note1
http://www.perseus.tufts.edu/hopper/text?doc=Perseus%3Atext%3A1999.02.0137%3Abook%3D21%3Achapter%3D54#note2
http://www.perseus.tufts.edu/hopper/text?doc=Perseus%3Atext%3A1999.02.0137%3Abook%3D21%3Achapter%3D54#note3
http://www.perseus.tufts.edu/hopper/text?doc=Perseus%3Atext%3A1999.02.0137%3Abook%3D21%3Achapter%3D54#note4
http://www.perseus.tufts.edu/hopper/text?doc=Perseus%3Atext%3A1999.02.0137%3Abook%3D21%3Achapter%3D54#note5
http://www.perseus.tufts.edu/hopper/text?doc=Perseus%3Atext%3A1999.02.0137%3Abook%3D21%3Achapter%3D54#note6
http://www.perseus.tufts.edu/hopper/text?doc=Perseus%3Atext%3A1999.02.0137%3Abook%3D21%3Achapter%3D54#note7
http://www.perseus.tufts.edu/hopper/text?doc=Perseus%3Atext%3A1999.02.0137%3Abook%3D21%3Achapter%3D54#note8
http://www.perseus.tufts.edu/hopper/text?doc=Perseus%3Atext%3A1999.02.0137%3Abook%3D21%3Achapter%3D54#note9


 

 
 

LESSON 2.1: SCIENCE – The Natural World 

PICTURE 
TITLE & 

ACCESSION NUMBER 

 

The Thorny Plant 

AKM1 

 

 

 

 

 

 

 

 

 

 

Two Species of Sea Onion 

AKM3 

 

 

 

 

 

 

 

 

 

 

 

The Poppy 

AKM9 

  

https://www.agakhanmuseum.org/collection/artifact/thorny-plant-grows-mountains-folio-khawass-al-ashjar-de-materia-medica
https://www.agakhanmuseum.org/collection/artifact/two-species-sea-onion-al-basl-folio-khawass-al-ashjar-de-materia-medica
https://www.agakhanmuseum.org/collection/artifact/al-khashkhash-poppy-akm9


Lesson 3.1: Transmission and Legacy  

at the Aga Khan Museum 
Lesson Title: Pythagoras and Islam 

Lesson 

Description: 

In this lesson students will explore the ideas of Pythagoras 

from Islam to the West and the legacy of Islamic knowledge 

using artifacts from the Aga Khan Museum 

Lesson Plan: 

1) Teacher shows the image of the Sayings of 

Pythagoras and asks students to analyze the image 

for meaning without any prior knowledge. 

2) Teacher informs the students that Pythagoras is the 

figure in the image. Students then research 

biographical information about Pythagoras. 

3) Teacher directs students to www.brainyquote.com 

 and www.goodreads.com and has students gather 

quotations from Pythagoras. Students reflect on the 

various interests of Pythagoras by categorizing his 

quotations into categories (i.e. science/geometry, 

lifestyle, etc.) 

4) Teacher should raise the question: What is a Greek 

philosopher doing in an Islamic document? 

5) Further discussion should look at the clothing the 

figures are wearing and the representation of 

Pythagoras in this folio. 

6) In order to learn about the transmission of Greek, 

Roman, and Byzantine scholarship, teacher provides 

students with a map of the Islamic World (ca. 1000 

CE).  

7) Students highlight / circle regions that were once part 

of the Greek, Hellenistic, Roman, and Byzantine 

realms (Spain, Sicily, North Africa, Egypt, Cyprus, 

Asia Minor, Mesopotamia, etc.). 

8) Teacher has students draw conclusions about Islamic 

expansion through military conquest, settlement, and 

trade and its impact on their acquisition of new 

knowledge. 

9) In pairs, students research the names of various 

Greek / Roman / Hellenistic scientists, 

mathematicians, and philosophers studied by and 

translated by Islamic scholars (i.e., Plato, Aristotle, 

Galen, Euclid, Pythagoras, Archimedes, Hippocrates, 

http://www.brainyquote.com/
http://www.goodreads.com/


etc.). Students could also research and locate centers 

of Islamic learning (i.e. Baghdad House of Wisdom; 

Cordoba; and Damascus, etc.) and identify them on 

their maps. 

10) If time permits, teacher could lead a discussion 

on the impact or influence of Greco-Roman 

philosophy on the Islamic World. Teacher may refer 

to the Islam and the Graeco-Roman Tradition: A 

Primer (p.4-6) for an introduction to the topic.  

11) Teacher creates an Exit Card (paper, Socrative, 

Padlet etc.) for students incorporating the following 

question: – What did you learn about the 

transmission of knowledge from Greco-Roman 

Civilizations to the Islamic World and beyond? 

 

Artifacts used 

from Aga Khan 

Museum: 

Sayings of Pythagoras AKM283 

Subject/Course: Classical Studies History 

Curriculum 

Links: 

LVV 4U 

A1.1, A1.2, A1.3, A1.4, A2.1, 

A2.2, A3.1, A3.2, A3.3, A4.1, 

A4.2, C1.1, C2.1, C2.2, C4.1, 

D1.1, D4.1, D4.2, E4.1, E4.2 

 

LVL BD 

A2.3, B2.1, C2.1, C2.2, C2.3, 

C3.1, C3.3, D2.1, D2.2, D2.3 

 

LVL CU 

A2.3, B2.1, C2.1, C2.2, C2.3, 

C3.1, C3.3, D2.1, D2.2, D2.3 

 

LVL DU 

A2.3, B2.1, C2.1, C2.2, C2.3, 

C3.1, C3.3, D2.1, D2.2, D2.3, 

CHW 3M 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B2.2, C2.4, C3.2, 

C3.3, E1.1, E1.2, E1.4, 

E1.5, E2.1 

 

CHM 4E 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B4.1, B4.4, B4.6, 

C4.2, C4.4 

 

CHY 4C 

A1.1, A1.4, A1.5, A1.6, 

A1.7, A2.3, B2.3, B2.5, 

C2.2 

 

CHY 4U 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B2.1, B2.2, B3.1, 

B3.4, C2.4, C3.4 

 



Learning 

Goals: 

Students will… 

 explore the ideas of Pythagoras and examine the 

transmission of ideas into the Islamic world 

 draw conclusions from geographical patterns 

 

Success 

Criteria: 

Students will know they are successful when… 

 they can explain how the ideas of Pythagoras 

influenced Islamic ideas 

 can make conclusions from their maps and develop 

mapping skills 

Subject Specific 

Skills: 

Classical Studies – Critical Thinking and Literacy Skills 

 Research 

 Interpretation and Evaluation 

 Communication 

 Intercultural and Other Connections 

 

History – Historical Thinking Concepts 

 Cause and Consequence 

 Change and Continuity 

 Primary Evidence 

Assessment 

and 

Evaluation: 

Formative 

Supports for 

other Teachers: 

Article 

http://www.islamicspain.tv/For-Teachers/LessonPlans.htm:  

Look for Lesson 11: Legacies and Transfers. 

Other courses 

this lesson can 

apply to: 

HZT 3U/4U 

 
  

http://www.islamicspain.tv/For-Teachers/LessonPlans.htm


LESSON 3.1: TRANSMISSION & LEGACY – Pythagoras and Islam 

PICTURE 
TITLE & 

ACCESSION NUMBER 

 

 

The Sayings of Pythagoras 

AKM283 

  

https://www.agakhanmuseum.org/collection/artifact/sayings-pythagoras-akm283


 

Lesson 4.1: Technology at the Aga Khan Museum 

Lesson Title: Adventures with an Astrolabe 

Lesson 

Description: 

In this lesson, students will explore the technology of the classical 

world and its impact/influence on modern society using artifacts from 

the Aga Khan Museum 

Lesson Plan: 

1) Teacher accompanies students outside and has them determine 

what time it is and / or which direction they are facing (without 

the use of technology).  Students should generate conversations 

about the placement of the sun and the four compass points, 

etc., when deducing the time and direction. 

2) Teacher has students use their phones to verify their answers 

(iPhones have a compass application). 

3) Teacher initiates discussion surrounding the difficulties 

involved in finding these answers without modern day 

technology. Students should consider what forms of technology 

were used in the pre-modern world to determine 

time/orientation and why these tools were necessary for various 

civilizations (i.e., how did these tools help them shape their 

world and assist them in interacting with the physical 

geography they encountered). 

4) Teacher shows students a photo (or has students locate it on 

the Aga Khan Museum website) of the Planispheric Astrolabe 

AKM 611. Using a Think, Pair, Share strategy, students should 

examine the writing on the astrolabe and determine its possible 

function and how it was operated. 

5) Teacher directs a lesson on the history of the astrolabe and 

other means of determining geographical position (i.e., 

Antikythera Mechanism, Mesopotamian Cuneiform World 

Map,), and their importance to the Classical and Islamic 

worlds. Students could also reflect on how studying ancient 

geographical aids enhances their understanding about modern 

geographical aids. 

6) Students then make their own astrolabe (see link in supports 

for a downloadable template)., Students can write on the 

astrolabe in the language of their choice (perhaps in the 

language they speak at home) and write were they would like to 

orient their astrolabe 



Artifacts used 

from Aga Khan 

Museum: 

 

 

Planispheric Astrolabe AKM 611 

 

 

Subject/Course: Classical Studies History 

Curriculum 

Links: 

LVV 4U                                       

A1.1, A2.1, A2.2, A3.1, A3.2, A4.1, 

A4.2, C2.2,  D1.1, D1.2,  D4.1, D4.2, 

E2.1, E2.2, E4.1, E4.2 

 

LVL BD 

A2.3, B2.1, C2.1, C2.3, D2.1, D2.2, 

D2.3 

 

LVL CU 

A2.3, B2.1, C2.1, C2.3, D2.1, D2.2, 

D2.3 

 

LVL DU 

A2.3, B2.1, C2.1, C2.3, D2.1, D2.2, 

D2.3 

 

CHW 3M 

A1.4, A1.5, A1.6, A1.7, A2.3, 

B2.3, C3.3, E1.5 

CHM 4E 

A1.4, A1.5, A1.6, A1.7, A2.3, 

B1.3, B4.4, C2.2, C4.2 

 

CHY 4C 

A1.1, A1.4, A1.5, A1.6, A1.7, 

A2.3, B1.2, C1.2  

 

CHY 4U 

A1.4, A1.5, A1.6, A1.7, A2.3, 

B4.4, C1.2, C2.4, D1.2 

 

Learning Goals: 

Students will… 

 understand the influence the technology on our modern 

technology 

 understand how astrolabes work and the importance of 

navigational tools in the Classical world 

Success 

Criteria: 

Students will know they are successful when… 

 they can understand the connection between technology like 

astrolabes and their impact on our technology today 

 they can create their own astrolabes and make connections to 

the Classical world 

Subject Specific 

Skills: 

Classical Studies – Critical Thinking and Literacy Skills 

 Research 

 Interpretation and Evaluation 

 Communication 

 Intercultural and Other Connections 

 

History – Historical Thinking Concepts 



 Historical Significance 

 Change and Continuity 

 Primary Evidence 

Assessment 

and Evaluation: 

Formative 

Supports for 

other Teachers: 

Astrolabe Templates 

http://www.mhs.ox.ac.uk/scienceislam_education/docs/astrolabe%20te

mplates.pdf 

Other courses 

this lesson can 

apply to: 

HZT 3U/4U 

 

  

http://www.mhs.ox.ac.uk/scienceislam_education/docs/astrolabe%20templates.pdf
http://www.mhs.ox.ac.uk/scienceislam_education/docs/astrolabe%20templates.pdf


LESSON 4.1: TECHNOLOGY – Adventures with an Astrolabe 

PICTURE 
TITLE & 

ACCESSION NUMBER 

 

 

 

 

 

 

 

 

 

Planispheric Astrolabe 

AKM611 

  

https://www.agakhanmuseum.org/collection/artifact/planispheric-astrolabe


 

Lesson 4.2: Technology at the Aga Khan 
Lesson Title: To Scribe or Not to Scribe 

Lesson 

Description: 

In this lesson, students will explore developments in the recording of 

information using artifacts from the Aga Khan Museum 

Lesson Plan: 

1) Teacher writes a passage on the board in English without 

punctuation, capitalization or spacing (i.e. Introduction to the 

Gallic Wars or the Canadian National Anthem). Students are 

asked to copy it down using standard notation. Teacher asks 

students why this task is difficult and what can be done to make 

it easier. This activity can be adapted for Latin students, by 

using a similar passage in Latin. 

2) Students copy a short passage from a book, and pass their 

completed passage and original text to a classmate to check for 

errors. 

3) Teacher dictates a short passage orally and have students 

transcribe as it is dictated. Teacher projects the passage and 

students check for errors in their transcriptions. 

4) Students develop connections between the writing activities to 

the creation of books and the difficulties involved in reproducing 

texts in pre-modern societies. Students may make comparisons 

with modern technology and how relatively easy it is today to 

reproduce texts (speech to text; auto correct; photocopiers; social 

media, etc.) 

5) Teacher leads a discussion with students encompassing the 

variety of writing implements that have been used in the past 

and shows students images (or has students locate them on the 

Aga Khan Museum website) of Scribal Implements AKM622, 

Inkwell AKM604, Accordion Album of Calligraphic Examples 

AKM360, and The Constellation Auriga AKM266. Students 

compare the writing implements and focus on the development of 

calligraphy.  

6) Teacher shows the image of the Constellation Auriga and the 

Accordion Album of Calligraphic Examples and have students 

consider the role of calligraphy in early manuscripts 

7) Students can extend their learning by completing/creating their 

own calligraphy activities or by extending their consideration of 

calligraphy by examining Greek or Latin manuscripts and/or 

calligraphy from other Islamic cultures (Nasta’liq AKM249, 



AKM254, AKM351 or other examples or Kufic-AKM 456. AKM 

482) 

 

Artifacts used 

from Aga Khan 

Museum: 

Scribal Implements AKM622 

Inkwell AKM604 

Accordion Album of Calligraphic Examples AKM360 

The Constellation Auriga AKM266 

Subject/Course: Classical Studies History 

Curriculum 

Links: 

LVV 4U 

A1.2, A1.3, A2.1, A2.2, A3.1, A3.2, 

A3.6, E2.1, E2.2, E4.1, E4.2 

 

LVL BD 

A2.3, B2.1, C2.1, C2.2, C2.3, C3.3, 

D2.1, D2.2, D2.3 

 

LVL CU 

A2.3, B2.1, C2.1, C2.2, C2.3, C3.3, 

D2.1, D2.2, D2.3 

 

LVL DU 

A2.3, B2.1, C2.1, C2.2, C2.3, C3.3, 

D2.1, D2.2, D2.3 

CHW 3M 

A1.4, A1.5, A1.6, A1.7, A2.3, 

B2.3, C3.3, E1.2, E1.5 

 

CHM 4E 

A1.4, A1.5, A1.6, A1.7, A2.3, 

B1.3, B4.1, B4.4, C4.2 

 

CHY 4C 

A1.1, A1.4, A1.5, A1.6, A1.7, 

A2.3, B1.2, C1.2 

 

CHY 4U 

A1.4, A1.5, A1.6, A1.7, A2.3, 

B4.4, C1.2, C2.4, D1.2 

Learning Goals: 

Students will… 

 explore the developments in the recording of information and the 

importance of recording information 

 analyze the role of Calligraphy in manuscripts 

Success 

Criteria: 

Students will know they are successful when… 

 they can explain the development of writing tools and their 

impact on the development of culture 

 explore the use of calligraphy and the changes to writing today 

Subject Specific 

Skills: 

Classical Studies – Critical Thinking and Literacy Skills 

 Research 

 Interpretation and Evaluation 

 Communication 

 Intercultural and Other Connections 

History – Historical Thinking Concepts 

 Continuity and Change 

 Historical Significance 

 Primary Evidence 



Assessment and 

Evaluation: 

Formative 

 

 

 

Supports for 

other Teachers: 

History of Writing Instruments 

 http://www.historyofpencils.com/writing-instruments-

history/history-of-writing-implements/ 

 

History of Writing 

http://www.historyworld.net/wrldhis/PlainTextHistories.asp?hist

oryid=ab33 

Other courses 

this lesson can 

apply to: 

HZT 3U/4U 

 

  

http://www.historyofpencils.com/writing-instruments-history/history-of-writing-implements/
http://www.historyofpencils.com/writing-instruments-history/history-of-writing-implements/


LESSON 4.2: TECHNOLOGY – To Scribe or Not to Scribe 

PICTURE 
TITLE & 

ACCESSION NUMBER 

 

 

 

 

 

 

 

 

 

Scribal Implements 

AKM622 

 

 

 

 

 

 

 

 

 

Inkwell 

AKM604 

 

 

 

 

 

 

 

 

 

Accordion Album of Calligraphic 

Examples 

AKM360 

 

 

 

 

 

 

 

 

Constellation of Auriga 

AKM266 

https://www.agakhanmuseum.org/collection/artifact/scribal-implements
https://www.agakhanmuseum.org/collection/artifact/inkwell
https://www.agakhanmuseum.org/collection/artifact/accordion-album-calligraphic-examples-shikasteh-nastaliq-akm360
https://www.agakhanmuseum.org/collection/artifact/constellation-auriga-akm266


Lesson 5.1: Society and Roles at the Aga Khan 
Lesson Title: Women 

Lesson 

Description: 

In this lessons students will analyze the depiction of women 

in the pre-modern world using artifacts from the Aga Khan 

Museum and parallel images from the Greco-Roman world. 

Lesson Plan: 

1) Re-show students the image School Courtyard with 

Boys and Reading AKM288 and note who is missing 

from this picture 

2) Discuss the roles of the women today 

3) In small groups have students analyze the various 

images of women from the Aga Khan Museum 

collection and note the various roles that are depicted 

in these images. Have students brainstorm what is 

not depicted i.e. girls 

4) Teacher finds primary evidence – paintings, sculpture 

of women from different civilizations (Greek / Roman) 

and have students in jigsaw groups analyze the roles 

of women in each civilization 

5) Using an application like Padlet, have students post 

their response to the question: How is the depiction of 

women today, similar and different to the cultures 

you examined in class?  

Artifacts used 

from Aga Khan 

Museum: 

Portrait of a Safavid Noblewoman AKM500 

Siavush marries Farangis AKM274 

Musical Gathering AKM218 

Bahrum Gur at the House of Mahyar the Jeweler AKM16 

 

 

Subject/Course: Classical Studies History 

Curriculum 

Links: 

LVLBD 

A1.3, A1.4, A2.1, A2.3, A2.5, B2.1, 

B2.2, C2.1, C2.2, C3.1, C3.2, C3.3, 

D2.1, D2.2, D2.3 

 

LVLCU 

A1.3, A1.4, A2.1, A2.3, A2.5, B2.1, 

B2.2, C2.1, C2.2, C3.1, C3.2, C3.3, 

D2.1, D2.2, D2.3 

 

LVLDU 

CHW 3M 

A1.4, A1.5, A1.6, 

A1.7, A2.3, B2.1, 

B2.2, C1.2 

 

CHM 4E 

A1.4, A1.5, A1.6, 

A1.7, A2.3, B1.1, 

B3.3, C1.2, C3.2, 

D1.3, D3.2 

 



A1.3, A1.4, A2.1, A2.3, A2.5, B2.1, 

B2.2, C2.1, C2.2, C3.1, C3.2, C3.3, 

D2.1, D2.2, D2.3 

 

LVV4U 

A1.1, A1.3, A1.4, A1.5, A2.1, A2.2, 

A3.2, A3.6, A4.1, A4.2, B4.1, C1.1 

C1.2, D4.1, E1.1, E1.3, E1.4, E2.1, 

E2.2, E3.1, E4.1, E4.2 

CHY 4C 

A1.1, A1.4, A1.5, 

A1.6, A1.7, A2.3, 

B1.1, B2.3, C1.1, 

C2.2 

 

CHY 4U 

A1.4, A1.5, A1.6, 

A1.7, A2.3, B1.1, 

B2.3, B3.2, B3.3, 

C1.1, D1.1 

 

 

Learning 

Goals: 

Students will… 

 analyze the depiction of women in the artifacts of the 

Aga Khan Museum 

 make connections on the depictions of women 

throughout different cultures 

Success 

Criteria: 

Students will know they are successful when… 

 explain how there are similarities between the 

depictions of women in different cultures 

 communicate their findings to the class 

Subject 

Specific Skills: 

Classical Studies – Critical Thinking and Literacy Skills 

 Research 

 Interpretation and Evaluation 

 Communication 

 Intercultural and Other Connections 

 

History – Historical Thinking Concepts 

 Historical Perspective 

 Change and Continuity 

 Primary Evidence 

Assessment 

and 

Evaluation: 

Formative 

Supports for 

other Teachers: 

History of Women in Islam: 

http://www.oxfordislamicstudies.com/article/opr/t125/e2510 

Other courses 

this lesson can 

apply to: 

HZT 3U/4U 

http://www.oxfordislamicstudies.com/article/opr/t125/e2510


LESSON 5.1: SOCIETY AND ROLES – Women 

PICTURE 
TITLE & 

ACCESSION NUMBER 

 

 

 

 

 

 

 

 

 

Portrait of a Safavid Noblewoman  

AKM500 

 

 

 

 

 

 

 

 

Siavush marries Farangis 

AKM274 

 

 

 

 

 

 

 

 

 

 

Musical Gathering 

AKM218 

 

 

 

 

 

 

 

 

Bahram Gur at the House of the 

Mahyar Jeweler 

AKM16 

https://www.agakhanmuseum.org/collection/artifact/portrait-safavid-noblewoman
https://www.agakhanmuseum.org/collection/artifact/siavush-marries-farangis-akm274
https://www.agakhanmuseum.org/collection/artifact/musical-gathering-akm218
https://www.agakhanmuseum.org/collection/artifact/bahram-gur-house-mahyar-jeweller-akm16


Lesson 5.2: Society and Roles at the Aga Khan 

Lesson Title: Education Across Civilizations 

Lesson 

Description: 

In this lesson students will explore the depiction of 

education throughout a variety of civilizations by using 

artifacts of varied media from the Aga Khan Museum 

 

Lesson Plan: 

1) Have students describe their current 

education/learning environment and reflect on the 

most significant learning moment of their lives. Have 

students reflect on the environment that made that 

moment significant. 

2) Show the image School Courtyard with Boys and 

Readings from the Aga Khan Museum (either the 

teacher shows the image or students find the image 

on their computer) and have students compare the 

image or other similar images from other civilizations 

i.e. School of Athens (painting), Medieval learning, 

Egyptian scribes 

3) Analyze the images for issues of gender, class and the 

importance of multilingualism- students can create 

inquiry questions based on the images they see 

4) Teachers discusses what the students in the images 

might be learning and what does this tell us about 

the civilization they are a part of or what a 

civilization deems as important 

5) Teacher introduces the elements of Islamic education, 

both religious and secular (mosques, madrasas, the 

role of specialized schools such as the House of 

Wisdom in Baghdad or the Academy of Gondishapur). 

6) Give students excerpts on the education system of 

different civilizations and have them make notes and 

make a Venn diagram noting the similarities and 

differences 

Artifacts used 

from Aga Khan 

Museum: 

School Courtyard with Boys and Reading AKM288 

A Young Prince with Mystics AKM498 

 

Subject/Course: Classical Studies History 

Curriculum 

Links: 

LVLBD 

A1.3, A2.1, A2.3, A2.5, B2.1, B2.2, 

CHW 3M 

A1.4, A1.5, A1.6, A1.7, 



D2.1, D2.2, D2.3 

 

LVLCU 

A1.3, A2.1, A2.3, A2.5, B2.1, B2.2, 

D2.1, D2.2, D2.3 

 

LVLDU 

A1.3, A2.1, A2.3, A2.5, B2.1, B2.2, 

D2.1, D2.2, D2.3 

 

LVV4U 

A1.1, A1.3, A1.4, A1.5, A2.1, A2.2, 

A3.6, A4.1, A4.2, B1.2, B4.1,  C1.2, 

C2.1, D1.1, D1.2, D4.1, E2.1, E2.2, 

E3.1, E4.1, E4.2 

A2.3, B2.2, B2.3, C1.2, 

C2.4, E1.2, E1.5, E2.1 

 

CHM 4E 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B1.1, B3.3, C1.2, 

C3.2, D1.3, D3.2 

 

 

 

CHY 4C 

A1.1, A1.4, A1.5, A1.6, 

A1.7, A2.3, B1.1, B2.3, 

C1.1, C2.2 

 

CHY 4U 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B1.1, B2.3, B3.2, 

B3.3, C1.1, D1.1 

 

Learning 

Goals: 

Students will… 

 develop the skills of inquiry and questioning 

 explore the depiction of education in different 

civilizations 

Success 

Criteria: 

Students will know they are successful when… 

 create inquiry questions in response to the images 

they see 

 create a Venn diagram on the similarities and 

differences in the education system of different 

civilizations 

Subject Specific 

Skills: 

Classical Studies – Critical Thinking and Literacy Skills 

 Research 

 Interpretation and Evaluation 

 Communication 

 Intercultural and Other Connections 

 

History – Historical Thinking Concepts 

 Change and Continuity 

 Cause and Consequences 

 Primary Evidence 



Assessment 

and 

Evaluation: 

Formative 

Supports for 

other Teachers: 

History of Education 

 http://history-world.org/history_of_education.htm  

Other courses 

this lesson can 

apply to: 

HZT 3U/4U 

 

  

http://history-world.org/history_of_education.htm


 

LESSON 5.2: SOCIETY AND ROLES – Education 

PICTURE 
TITLE & 

ACCESSION NUMBER 

 

 

 

 

 

 

 

 

 

 

 

School Courtyard with Boys 

Reading and Writing 

AKM288 

(filio 149v Akhlaq-e Nasiri) 

 

 

 

 

 

 

 

 

 

 

A Young Prince with Mystics 

AKM498 

  

https://www.agakhanmuseum.org/collection/artifact/school-courtyard-boys-reading-and-writing
https://www.agakhanmuseum.org/collection/artifact/young-prince-mystics


Lesson 5.3: Society and Roles at the Aga Khan 

Lesson Title: Ageism  

Lesson 

Description: 

In this lesson students will explore the depiction, roles, 

prejudices of the elderly in the Classical world using 

artifacts from the Aga Khan Museum 

Lesson Plan: 

1) Ask students for three adjectives that describe the 

elderly in their community 

2) Teacher shows images of Roman portraiture (i.e. Cato 

the Elder, Bust of Socrates, Faiyum Mummy 

Portraits) and has students discuss the 

representation of the elderly in these artifacts. Assess 

if adjectives already discussed appear in these images 

3) Students analyze the two images of An Aged Pilgrim 

and the Portrait of Akbar in the form of a T-chart 

worksheet. Students analyze the two images for 

meaning. Teacher should withhold the name of the 

two images until students are done 

4) Optional lesson on the history of the treatment of the 

elderly 

5) Have students reflect upon the role/depiction of the 

elderly today and are modern day role/depictions 

different or similar from the depictions shown during 

this class. 

Artifacts used 

from Aga Khan 

Museum: 

An Aged Pilgrim AKM152 

Portrait of Akbar in Old Age AKM149 

Subject/Course: Classical Studies History 

Curriculum 

Links: 

LVLBD 

A1.3, A2.1, A2.3, A2.5, B2.1, B2.2, 

D2.1, D2.2, D2.3 

 

LVLCU 

A1.3, A2.1, A2.3, A2.5, B2.1, B2.2, 

D2.1, D2.2, D2.3 

 

LVLDU 

A1.3, A2.1, A2.3, A2.5, B2.1, B2.2, 

D2.1, D2.2, D2.3 

 

CHW 3M 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B2.1, B2.2, C1.1, 

C1.2 

 

CHM 4E 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B1.1, B3.3, C1.2, 

C3.2, D1.3, D3.2 

 

CHY 4C 

A1.1, A1.4, A1.5, A1.6, 



LVV4U 

A1.1, A1.3, A1.4, A1.5, A2.1, A2.2, 

A3.6, A4.1, A4.2, B2.1, B2.2, B4.1,  

C1.2, C2.1, D1.1, D1.2, D4.1, 

E1.1, E1.3, E1.4, E2.1, E2.2, E3.1, 

E4.1, E4.2 

A1.7, A2.3, B1.1, B2.3, 

C1.1, C2.2 

 

CHY 4U 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B1.1, B2.3, B3.2, 

B3.3, C1.1, D1.1 

 

 

Learning 

Goals: 

Students will… 

 explore the depiction, roles and prejudices of the 

elderly in the classical world 

 compare and contrast two images from the Aga Khan 

Museum 

Success 

Criteria: 

Students will know they are successful when… 

 be able to compare and contrast two images for 

meaning 

 they can identify and express connections common to 

both their educational and personal experiences. 

 

Subject Specific 

Skills: 

Classical Studies – Critical Thinking and Literacy Skills 

 Research 

 Interpretation and Evaluation 

 Communication 

 Intercultural and Other Connections 

 

History – Historical Thinking Concepts 

 Historical Perspective 

 Change and Continuity 

 Primary Evidence 

Assessment 

and 

Evaluation: 

Formative 

Supports for 

other Teachers: 

 

Other courses 

this lesson can 

apply to: 

HZT 3U/4U 

 

  



LESSON 5.3: SOCIETY AND ROLES – Ageism 

PICTURE 
TITLE & 

ACCESSION NUMBER 

 

 

 

 

 

 

 

 

 

 

 

 

The Aged Pilgrim 

AKM152 

 

 

 

 

 

 

 

 

 

 

Portrait of Akbar in Old Age 

AKM149 

  

https://www.agakhanmuseum.org/collection/artifact/aged-pilgrim
https://www.agakhanmuseum.org/collection/artifact/portrait-akbar-old-age


 

Lesson 5.4: Material Culture at the Aga Khan 

Lesson Title: Exploration 

Lesson 

Description: 

In this lesson, students will examine exploration and the 

dissemination of knowledge by looking at Alexander the 

Great, the Crusades, the Silk Road, and the transmission 

of material and knowledge using the artifacts from the Aga 

Khan Museum 

Lesson Plan: 

1) Assess prior knowledge of the Alexander the Great, 

the Crusades, and the Silk Road with a mind map. 

Teacher may have to give prior reading or a lesson to 

prepare for this lesson 

2) Give students a map of Mediterranean and Islamic 

World and have students go into the Aga Khan 

Museum website under the collections tab (or when 

visiting the Aga Khan Museum) and have them plot 

the artifacts on the map, designating the artifact’s 

place of origin 

3) Teacher discusses the collection of the Aga Khan 

Museum and makes ties to the transmission of 

knowledge, material culture, and artifacts 

throughout the Mediterranean World making links to 

Alexander the Great, the Crusades, and the Silk 

Road 

4) Teacher may extend the discussion to examine the 

influence of the Alexander legends in Mughal India.  

Artifacts used 

from  Museum: 

Collection Highlights of the Aga Khan Museum 

Subject/Course: Classical Studies History 

Curriculum 

Links: 

LVLBD 

A1.3, A2.1, A2.3, B2.1, B2.2, D2.1, 

D2.2, D2.3 

 

LVLCU 

A1.3, A2.1, A2.3, B2.1, B2.2, D2.1, 

D2.2, D2.3 

 

LVLDU 

CHW 3M 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B1.2, B1.3, B2.3, 

B3.2, C1.3E1.1, E1.2, 

E1.5 

 

CHM 4E 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B1.2, B1.4, C2.2, 



A1.3, A2.1, A2.3, B2.1, B2.2, D2.1, 

D2.2, D2.3 

 

LVV4U 

A1.1, A1.3, A1.4, A2.1, A2.2, A3.6, 

A4.1, A4.2, C1.1, C1.2, C2.2, D2.1, 

D2.2, D4.1, E1.1, E1.3, E1.4, 

E2.1, E2.2, E3.1, E4.1, E4.2 

D1.2 

 

CHY 4C 

A1.1, A1.4, A1.5, A1.6, 

A1.7, A2.3, B1.3, B3.2, 

C3.2 

 

CHY 4U 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B2.1, B2.2, B2.5, 

C2.2, C2.4, C2.5  

 

 

 

 

Learning Goals: 

Students will… 

 explore the dissemination of knowledge and the 

connections between the Classical and Islamic world 

 develop mapping skills and understand geographic 

patterns 

Success 

Criteria: 

Students will know they are successful when… 

 they can draw conclusions from geographical 

patterns 

 can discuss the transmission of knowledge and 

information from the classical world 

 

Subject Specific 

Skills: 

Classical Studies – Critical Thinking and Literacy Skills 

 Research 

 Interpretation and Evaluation 

 Communication 

 Intercultural and Other Connections 

 

History – Historical Thinking Concepts 

 Historical Significance 

 Change and Continuity 

 Primary Evidence 

Assessment and 

Evaluation: 

Formative 

Supports for 

other Teachers: 

The Silk Road 

 http://www.ancient.eu/Silk_Road/ 

 

http://www.ancient.eu/Silk_Road/


The Crusades 

 http://www.history.com/topics/crusades 

 

Alexander the Great 

 

Other courses 

this lesson can 

apply to: 

CGC 3O 

HZT 3U/4U 

 

  

http://www.history.com/topics/crusades


Material Culture at the Aga Khan 

Lesson Title: Architecture 

Lesson 

Description: 

In this lesson, students will examine the architecture of the 

Aga Khan Museum collection and analyze the artifacts for 

meaning. Students should also debate the idea of reusing 

historical buildings  

Lesson Plan: 

1) Teachers shows image of the Funerary Stele and has 

students read the description of the Funerary Stele; 

teacher can have students brainstorm reasons why a 

building or artifact can be repurposed 

2) Show pictures of the Hagia Sophia (especially of the 

dome/ceiling); teacher may have to give a lesson on 

the history of the Hagia Sophia and discuss the 

repurposing of the building from Christianity to Islam 

3) Teacher may extend this discussion by showing 

pictures of Temple of Antoninus Pius and Faustina in 

Rome (transformed into a church) and the Pantheon 

in Rome. Discuss the repurposing of these buildings 

as churches in the Late Roman and Early Mediaeval 

period. They may also discuss the re-use of materials 

from abandoned Graeco-Roman sites in Renaissance 

buildings. 

4) Students participate in a debate with the topic: Is it 

destruction or preservation to appropriate buildings? 

– teacher may have to support students in this 

exercise 

Artifacts used 

from Aga Khan 

Museum: 

Funerary Stele AKM662 

Subject/Course

: 
Classical Studies History 

Curriculum 

Links: 

LVLBD 

A1.3, A1.4, A2.1, A2.3, B2.1, B2.2, 

C2.1, C2.2, C3.1, C3.2, C3.3, D2.1, 

D2.2, D2.3 

 

LVLCU 

A1.3, A1.4, A2.1, A2.3, B2.1, B2.2, 

C2.1, C2.2, C3.1, C3.2, C3.3, C3.4, 

CHW 3M 

A1.4, A1.5, A1.6, 

A1.7, A2.3, B1.4, 

C1.1, C2.5, C3.3, 

D2.1, E1.2, E1.3, 

E1.5, E2.1 

 

CHM 4E 



D2.1, D2.2, D2.3 

 

LVLDU 

A1.3, A1.4, A2.1, A2.3, B2.1, B2.2, 

C2.1, C2.2, C3.1, C3.2, C3.3, C3.4, 

D2.1, D2.2, D2.3 

 

LVV4U 

A1.1, A1.3, A1.4, A2.1, A3.1 A4.1, 

A4.2, C1.2, D2.1, D2.2, D4.1,E1.1, 

E1.3, E1.4, E4.1, E4.2 

A1.4, A1.5, A1.6, 

A1.7, A2.3, B1.5, 

B4.5, C4.3, D2.5 

 

CHY 4C 

A1.1, A1.4, A1.5, 

A1.6, A1.7, A2.3, 

B1.3, B3.2, C3.2 

 

CHY 4U 

A1.4, A1.5, A1.6, 

A1.7, A2.3, B2.1, 

B2.2, B2.5, C2.2, 

C2.4, C2.5 

 

Learning 

Goals: 

Students will… 

 examine the architecture of the Aga Khan Museum 

and the spatial arrangement of the installations. 

Students develop the skill of analyzing artifacts for 

meaning 

 debate the ethics of reusing historical buildings 

Success 

Criteria: 

Students will know they are successful when… 

 they can draw conclusions from artifacts 

 develop their communication skills in debates 

Subject 

Specific Skills: 

Classical Studies – Critical Thinking and Literacy Skills 

 Research 

 Interpretation and Evaluation 

 Communication 

 Intercultural and Other Connections 

 

History – Historical Thinking Concepts 

 Ethical Dimension 

 Change and Continuity 

 Primary Evidence 

Assessment 

and 

Evaluation: 

Formative 

Debate – could be summative 

Supports for  

Teachers: 

History of the Hagia Sophia 

 http://www.livescience.com/27574-hagia-sophia.html 

 

Debate format 

http://www.livescience.com/27574-hagia-sophia.html


 http://csdf-

fcde.ca/UserFiles/File/resources/teacher_debate_guide

.pdf 

 

Other courses 

this lesson can 

apply to: 

HZT 3U/4U 

 

  

http://csdf-fcde.ca/UserFiles/File/resources/teacher_debate_guide.pdf
http://csdf-fcde.ca/UserFiles/File/resources/teacher_debate_guide.pdf
http://csdf-fcde.ca/UserFiles/File/resources/teacher_debate_guide.pdf


LESSON 5.4: MATERIAL CULTURE – Architecture 

PICTURE 
TITLE & 

ACCESSION NUMBER 

 

 

 

 

 

 

 

 

 

Funerary Stele  

AKM662 

  

https://www.agakhanmuseum.org/collection/artifact/funerary-stele-akm662


Lesson 5.5: Material Culture at the Aga Khan 

Lesson Title: Luxury and Wealth 

Lesson 

Description: 

In this lesson, students will explore the concept of luxury 

in different cultures, using artifacts from the Aga Khan 

Museum collection 

Lesson Plan: 

1) Brainstorm on what would they consider a luxury 

item today? What makes an item luxurious? Create 

class criteria on what makes an item luxurious – 

debate the idea of utilitarian versus luxury 

2) Have students explore the collection for luxury items 

and choose 3 items they feel to be luxurious and be 

prepared to defend why they chose these items, using 

the criteria they created as a class 

3) Students pick one of their items and make 

comparisons or research similar Greco-Roman 

objects 

4) Make conclusions on the changing notion of luxury 

and the changing ideas of material culture in the 

form of a written reflection 

Artifacts used 

from Aga Khan 

Museum: 

Collection of the Aga Khan Museum 

Subject/Course: Classical Studies History 

Curriculum 

Links: 

LVLBD 

A1.3, A1.4, B2.1, B2.2, C2.1, 

C2.2, C3.1, C3.2, C3.3, D2.1, 

D2.2, D2.3 

 

LVLCU 

B2.1, B2.2, C2.1, C2.2, C3.1, 

C3.2, C3.3, C3.4, D2.1, D2.2, 

D2.3 

 

LVLDU 

B2.1, B2.2, C2.1, C2.2, C3.1, 

C3.2, C3.3, C3.4, D2.1, D2.2, 

D2.3 

 

LVV4U 

CHW 3M 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B2.3, B2.4, B3.2, 

C1.2, C3.3, E1.2, E1.5 

 

CHM 4E 

A1.4, A1.5, A1.6, A1.7, 

A2.3, B3.2, B4.5, C4.3 

 

CHY 4C 

A1.1, A1.4, A1.5, A1.6, 

A1.7, A2.3, B1.3, B3.2, 

C3.2 

 

CHY 4U 

A1.4, A1.5, A1.6, A1.7, 



A2.1, A4.1, A4.2, C1.2, D2.1, 

D2.2, D4.1,E1.1, E1.3, E1.4, E4.1, 

E4.2 

A2.3, B2.1, B2.2, B2.5, 

C2.2, C2.4, C2.5 

Learning Goals: 

Students will… 

 examine the concept of luxury and its changing 

perception 

 explore the notion of luxury using artifacts from the 

Aga Khan Museum collection 

Success 

Criteria: 

Students will know they are successful when… 

 they can make comparisons between the artifacts 

from the Aga Khan Museum collection and Greco-

Roman artifacts 

 they can make conclusions on the changing notions 

of luxury and material culture in the form of a 

written reflection 

 

Subject Specific 

Skills: 

Classical Studies – Critical Thinking and Literacy Skills 

 Research 

 Interpretation and Evaluation 

 Communication 

 Intercultural and Other Connections 

 

History – Historical Thinking Concepts 

 Continuity and Change 

 Historical Significance 

 Primary Evidence 

Assessment and 

Evaluation: 

Formative 

Supports for 

Teachers: 

 

Other courses 

this lesson can 

apply to: 

HZT 3U/4U 

 

  



Lesson 6.1 Visiting the Aga Khan Museum –  

History Classes 
Lesson Title: Field Trip to the Aga Khan Museum (History) 

Lesson 

Description: 

Students will visit the Aga Khan Museum to explore the 

artifacts of the museum and make connections to the 

learning in the classroom 

 

Lesson Plan: 

1) Arrange field trip in accordance with your school 

2) Consider programming offerings of the Museum 

3) Prepare students for Museum visit 

4) Distribute worksheet to students as students explore 

the museum 

5) Class discussion upon return from the trip 

Subject/Course: History 

Curriculum 

Links: 

Overall Expectations 

Strand A – Historical Inquiry 

 

CHW 3M 

B1 – Early Societies 

B2, C1, D1 - Social and Economic and Political Context 

C2 – Stability and Expansion 

C3 – Identity, Citizenship and Culture 

D2 – Interrelationships 

D3 – Cultural Characteristics and Identity 

E1 – Social, Cultural and Political Heritage 

E2 – Legacy of Interactions 

 

CHM 4E 

B1, C1 – Society and Community 

B3, C3 – Work and Economics 

B4, C4 – Culture and Heritage 

 

CHY 4C 

B1, C1, D1 – Social, Economic and Political Context 

B2, C2, D2 – Communities, Conflict and Cooperation 

B3, C3, D3 – Identity, Citizenship and Heritage 

 

CHY 4U 

B1, C1, D1 – Social, Economic and Political Context 



B2, C2, D2 – Communities, Conflict and Cooperation 

B3, C3, D3 – Identity, Citizenship and Heritage 

 

 

Learning Goals: 

Students will… 

 explore first hand artifacts and images from the Aga 

Khan Museum 

 create connections between the artifacts and images 

in the museum to their own learning 

Success 

Criteria: 

Students will know they are successful when… 

 derive meaning from images and artifacts 

 make connections between the knowledge gained in 

class to the artifacts and images seen in the museum 

 

Subject Specific 

Skills: 

History – Historical Thinking Concepts 

 Historical Significance 

 Primary Evidence 

 Cause and Consequence 

 Continuity and Change 

Assessment and 

Evaluation: 

Formative 

Teacher can add questions as it is appropriate per 

individual programs 

 

Supports for 

other Teachers: 

https://www.agakhanmuseum.org/learn/educators 

 

  

https://www.agakhanmuseum.org/learn/educators


Visiting the Aga Khan Museum 
As you explore the Aga Khan Museum, find artifacts that relate to the 

following questions. You will need to hand in this sheet at the end of the visit. 

NAME  
 

List at least 5 facts about this museum 

 

 

 

 

 

 

Find two different artifacts in the museum that you believe best represent 

the history of the Islamic World. Explain why they are significant 

 

 

 

 

 

 

 

 

 

 

Find two items that have influenced the Islamic World. Be sure to explain 

what their influence was. 

 

 

 

 

 

 

 

 

 

Find two items that impact your life today or you use in your everyday life. 

How do these items differ from the versions you use? 

 

 

 



 

 

 

 

How is the architecture of the Museum itself a reflection of the holdings 

inside it? Do you see any similarities to other architecture seen in this 

course? 

 

 

 

 

 

 

 

 

How has the Islamic World impacted Europe? Explain your answer using one 

artifact from the museum Do not use the same artifacts from the second 

question above 

 

 

 

 

 

 

 

 

Which item or image was your favourite? Explain why? 

 

 

 

 

 

 

 

 

 

 

  



Lesson 6.2: Visiting the Aga Khan Museum–  

Classical Studies 
Lesson Title: Field Trip to the Aga Khan Museum (Classical Studies) 

Lesson 

Description: 

Students will visit the Aga Khan Museum to explore the 

artifacts of the museum and make connections between 

Islamic and Greco-Roman Civilizations 

Lesson Plan: 

1) Arrange field trip in accordance with your school 

2) Consider programming offerings of the Museum 

3) Prepare students for Museum visit 

4) Distribute worksheet to students as students explore 

the museum 

5) Class discussion and artifact video presentation upon 

return from the trip 

Artifacts used 

from Aga 

Khan 

Museum: 

Student choice 

Curriculum 

Links: 

LVV 4U 

A1.2, A1.3, A2.1, A2.2, A3.1, A3.2, A3.3, A.3.6, A4.1, A4.2, 

B4.1, C1.2, C4.1, C4.2, D1.1, D1.2, D2.1, D2.2, D4.1, D4.2, 

E1.4, E2.1, E2.2, E4.1, E4.2 

 

LVL BD 

A2.3, B2.1, C2.1, C2.3, C3.1, D2.1, D2.2, D2.3 

 

LVL CU 

A2.3, B2.1, C2.1, C2.3, C3.1, D2.1, D2.2, D2.3 

 

LVL DU 

A2.3, B2.1, C2.1, C2.3, C3.1, D2.1, D2.2, D2.3 

 

  

Learning 

Goals: 

Students will… 

 explore first hand artifacts and images from the Aga 

Khan Museum 

 create connections between the artifacts and images in 

the museum to their own learning 

 recognize characteristics of Islamic art, architecture, 

and culture and make connections to and comparisons 



with Greco-Roman Civilization 

 

Success 

Criteria: 

Students will know they are successful when… 

 derive meaning from images and artifacts 

 make connections to and comparisons with the art, 

architecture, and culture of Greco-Roman Civilization 

and Islamic Civilization 

 

Subject 

Specific Skills: 

Classical Studies – Critical Thinking and Literacy Skills 

 Research 

 Interpretation and Evaluation 

 Communication 

 Intercultural and Other Connections 

 

Assessment 

and 

Evaluation: 

Formative 

Teacher can add questions as it is appropriate per individual 

programs 

Supports for 

other 

Teachers: 

https://www.agakhanmuseum.org/learn/educators 

 

  

https://www.agakhanmuseum.org/learn/educators


Exploring the Aga Khan Museum  

with a Classical Twist 
As you explore the Aga Khan Museum, locate artifacts that relate to the following 

activities. You will need to hand in this sheet at the end of your visit. 

NAME  
 

First 

Impressions:kdj;kajdfkjadf;kljad;fkljadslkfjalkfjalksjflaksjflkjadsfk;ljdflak;jflk;aj 

What are your first impressions of the Aga Khan Museum?  

 

Architecture: 

As you walk through the museum, make note of any architectural elements and 

physical spaces that reflect Greco-Roman style buildings. Think about public and 

private Greco-Roman architecture in addition to specific architectural features (i.e., 

Column orders: Corinthian, Doric, & Ionic; Relieving Triangles, Arches, Patterns, 

Textures, Use of Concrete and / or Brick, etc.). 

Aga Khan Architectural Element Connection to Greco-Roman Architecture 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Geometric Patterns: 

Geometric patterns are easily recognizable in and characteristic of both Islamic and 

Greek art. While geometric patterning is depicted primarily on pottery in the Greek 

Geometric Period, it can be found on a variety of Islamic artifacts, including: 

buildings, manuscripts, ceramic ware, etc. Choose an artifact from the Aga Khan 

Museum that depicts geometric patterning and complete the activities in the chart 

below. 



Give a brief description of your artifact. 

(title; time period; function, etc.) 

Draw the geometric patterns  

depicted on your artifact. 

 

 

 

 

 

Find two representations of typical Greek 

Geometric patterns (use your phone). Draw 

the patterns below. 

Note the differences and similarities between 

the Islamic and  

Greek geometric patterns. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Cross-Cultural Themes: 

Choose two artifacts that represent a corresponding cultural theme below.  Identify 

cross-cultural connections between your chosen artifact and Greco-Roman culture. 

If you can’t think of a connection, try generalizing about corresponding themes in 

Greco-Roman society.  

Religion Science / 

Technology 

Art Calligraphy 

/ Writing 

Trade Role of 

Women 

Clothing Literature  

 

Chosen  

Theme 

Brief Description of Artifact 

(Title; Time Period; Function, etc.) 

Cross-Cultural Connection with Greco-

Roman Civilization 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Favourite Artifact Video: 

With a partner, choose your favourite artifact in the Aga Khan Museum and use a 

smart phone to create a 30 second informational video about your artifact. Gather 

information from the exhibit and fill-in-the graphic below prior to filming. 

Remember that you are in a museum, so film and conduct yourself in a respectful 

and professional manner, without interfering with other guests at the museum. You 

will share your videos with the class. 

 

Final 

Impressions:kkkjj;ajkj;dlkajf;lkdjfa;ldkjfadlksjfkaldjflaksgjlkjgasldkjlkjadglkjlk 

Do your final impressions of the Aga Khan Museum differ from your first 

impressions? What’s changed? What’s stayed the same? How is the Aga Khan 

Museum different from other museums?   

 

Artifact: 

Date and Location of Origin Function of artifact 

What connections can you make between this 

artifact and Greco-Roman civilization? 
Why did you choose this artifact? 


