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This past year proved a very 
exciting and productive one for 
the OCA’s recently launched 
outreach program: Because Classics 
Matters! Under the direction of 
Dr. Lisa Trentin, and with the 
continued support of OCA 

members, we have successfully 
introduced a series of events and 
fostered collaborative partnerships 
to help create a stronger network 
between our schools and 
universities, which we hope to 

further expand and extend in the 
future to the wider community.

At the forefront of our program is 
a series of school talks aimed at 
engaging secondary students in 
Classics. We delivered a number of 
school talks ranging in subject 
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matter, from the “Trial of 
Socrates” and “Daily Life in 
Pompeii” to a more practical 
session on “Studying Latin at High-
School and University” which 
included student speakers from 
Wilfrid Laurier University; a first 
year undergraduate, Natalia 
Handziuk, and a recent graduate, 
now completing an MA in Classics 
at Brock University, David Farag, 
both of whom offered valuable 
perspectives on the benefits of 
studying Latin. Over the coming 
year we hope to continue to 
deliver school talks across the GTA 
and further afield in Ontario, and 
encourage interested teachers and 
professors to contact the OCA for 
more information. 

We also organized a number of 
guided tours to the collections of 
Greco-Roman antiquities at the 
Royal Ontario Museum, which 
were tremendously informative to 
both teachers and students alike. 
We hope to further develop these 
tours and have made contact with 
the new Rebanks Postdoctoral 
Fellow in Classical Archaeology at 
the ROM, Dr. Kate Cooper, and 
will work with Dr. Cooper to 
expand our tours in collaboration 
with the ROM’s Educational 
Department. 

We have also made several efforts 
to increase the OCA’s visibility and 
are pleased to announce that the 
OCA is now represented on 
Facebook (www.facebook.com/
OntarioClassicalAssociation) and 
Twitter (twitter.com/
OntClasAssoc, profile tag: 
@OntClasAssoc). We hope to 
continue to build our “friends” and 
“followers” and encourage all 
teachers and professors to 
advertise both social networks to 
their students.  

Finally, the OCA has been in 
contact with the Program 
Coordinator, Meg Morden, and the 
President, Dr. Dimitri Nakassis, of 
the Archaeological Institute of 
America - Toronto Society to 
strengthen our connections and 
collaborate on projects related to 
Classical Archaeology. We were 
very fortunate to have a 
presentation at our annual meeting 
(fall, 2012) by Dr. Nakassis and 
thank the AIA-Toronto Society for 
their partnership.

In addition to all of this, the OCA 
hosted a workshop at the Classical 
Association of Canada’s annual 
meeting in May 2012 titled 
“Because Classics Matters”. Part of 
this workshop featured a paper on 
outreach addressing, first, general 
issues for Classics outreach, 

including how successful outreach 
programmes are built and 
sustained and the incentives that 
need to be in place to encourage 
academics (and students) to make 
outreach a priority; and second, 
the unique issues for Classics 
outreach in Canada, including, how 
much outreach different schools/
departments do, how important 
they consider it, why they do it and 
what, if anything, stops them from 
doing more. The paper also 
introduced the OCA’s outreach 
program so as to broadcast our 
efforts to members of the Classics 
community outside Ontario. 

None of these initiatives would be 
have been possible without the 
continued enthusiasm and 
encouragement of our OCA 
members. As many of you are 
already actively involved in Classics 
outreach at various levels, the 
OCA would like to hear from you. 
If you have any suggestions to help 
improve the outreach program for 
2013, or would like to become 
involved, please contact Dr. Lisa 
Trentin at 
lisa.trentin@utoronto.ca . Thank 
you for your support!

Dr. Lisa Trentin, University of 
Toronto, Mississauga
President, Ontario Classical 
Association



The OCA Fall Meeting:  You Need to be There!!
"Understanding Material Culture - Classical Archaeology and the 

21st Century Learner"
WHEN :  S ATURDAY, OCTOB ER 19TH , 2013 , 9 :00 -  4 :00
WHERE:  WILFRID LAURIER UNIVERSITY & UNIVERSITY OF  WATERLOO 
DEPARTMENT OF ARCHAEOLOGY AND CLASSICAL STUDIES, 
 202 REGINA STREET, WATERLOO, ONTARIO, ROOM R138

WHY DO YOU NEED TO BE THERE?
THE OCA FALL MEETING PROVIDES TEACHERS, PROFESSORS, AND UNIVERSITY CLASSICS 

STUDENTS WITH A WONDERFUL AND RARE OPPORTUNITY TO MEET TOGETHER TO 
DISCUSS TOPICS AND ISSUES OF COMMON INTEREST!  IT IS THE ONLY SUCH MEETING OF 

ITS KIND, AND IT’S ONLY ONCE A YEAR - DON’T MISS OUT!

PLEASE MARK THIS DATE ON YOUR CALENDAR,  AND MAKE ARRANGEMENTS TO 
ATTEND!  REGISTRATION AND MORE DETAILED INFORMATION WILL BE SENT 

SEPARATELY, AND WILL BE AVAILABLE ON THE OCA’S NEW WEB SITE SOON!

WHAT WILL THE MEETING INCLUDE?
Welcome and Introductory Remarks:  Dr. Lisa Trentin, University of Toronto, Mississauga - and the President of 

the Ontario Classical Association!
Ontario Ministry of Education Curriculum Update:  Margaret-Anne Gillis and Phil Snider, OCA Board 

members, and Classical Languages curriculum revision team.  They will present an update on the latest progress at 
the Ministry of Education.

Wilfrid Laurier Archaeology Lab Tour and Presentation:  Dr. Gerry Schaus and Dr. Debra Foran.  Tour the 
internationally-recognized archaeology lab at Wilfird Laurier University with some of Canada’s leading 
archaeologists (part of National Archaeology Day)!

Neuroplasticity and Classical Languages:  Elizabeth Ellison, OCA Board member and Past President. This 
presentation will allow participants to consider the most recent information about neuroplasticity and how the 
study of Classical Languages can help stimulate neuroplasticity in students.   

Will Griffiths - Cambridge University; Cambridge School Classics Project.  Participants will have the 
opportunity to hear what the CSP is doing in Britain to support the study of Latin, and how they 
were able to double the number of schools offering Latin!  

University of Waterloo Archaeology Lab Tour and Presentation:  Dr. Maria Liston.  She will provide an 
amazing tour of the incredible finds housed in the archaeology bone lab, and discuss how ancient remains such as 
bones can help us understand Classical battles and daily life in unprecedented ways.  

Creative Archaeology:   A practical creative activity of benefit to all participants (whether at the secondary or post-
secondary level), where they will create their own Classical artefact and discuss what it might demonstrate about 
the ancient world as well as how this activity can be useful in classes at both levels.

Fabulous Book Display:  Featuring a selection of books on Classical topics chosen for our meeting.

The cost of the meeting will include wonderful breaks and lunch!  
Don’t miss this amazing opportunity!
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In recent months, I have had a variety of opportunities 
to speak with a number of university students of 
Classics regarding their role as new Classicists.  In the 
course of these conversations, one type of statement 
has particularly stayed with me;  one student 
commented something to the effect:  “What can I 
possibly contribute to translating these ancient texts?  
They’ve been translated so many times, is there 
anything left for me to add?”

I was struck by the honesty of the questions, and by 
the university student’s enthusiastic presence at the fall 
AGM in order to ask them.  As I pondered my 
response, it seemed so important to answer these 
questions for all of the Classics students out there who 
might be wondering the same thing.

As any of us who has done research from ancient 
primary sources can attest, there can be a huge 
difference between what the ancient text might say, 
and what any one translation of it asserts that it does 
say.  Putting several different translations of a text side 
by side can show us the wide variety of interpretations 
possible.  The beauty of translating Latin and ancient 
Greek lies in grappling with the language yourself, 
considering the possible nuances and intimations of the 
word choices, and how this may impact their 
meanings.  The beauty lies in considering the ways in 
which different translating choices (as long as they are 
supported by grammatical evidence and possible word 
meanings) can add depth and layers to the meaning.  
Anyone who truly wants to understand the beauty of 
Homer or Vergil, for example, must start by 
considering the original words for herself or himself.  

As a high school teacher of Latin and Classics, I often 
use an analogy to help demonstrate this to my 
students:  picture that in front of you is the most 
amazing piece of chocolate you can envision, a 
chocolate you have never tasted before.  Then, imagine 
that you have the choice between listening to someone 
try to describe its flavour to you, based on his own 
preferences and choices (perhaps he does not like milk 
chocolate, or dislikes cream filling, but you might very 
much prefer them), or tasting its flavour for yourself.  

Would you not rather benefit from your own direct 
experience of the chocolate, being able to taste the 
nuances of the flavours, as well as the textures, and to 
arrive at your own conclusions?  

As basic as this analogy is, it aptly demonstrates the 
issue at hand:  each time an ancient text is read in its 
original form and translated, there is a renewed 
vibrancy brought to its language, a vitality which helps 
the text take a form most appropriate for a modern 
audience.  As, for example, the English language 
continues to change, so too must the translations of 
these ancient writings, and it is the ever-vibrant 
activity of Latin and ancient Greek students at all levels 
(secondary and post secondary) whose role it is to 
keep bringing fresh interpretations to these heavily 
nuanced works!

With almost two decades of experience as a Latin 
teacher, I continue to be surprised and impressed by 
my students’ enthusiasm and insight as they find new 
ways to relate to these very ancient stories.  When we 
read about the wrath of Dido, the way various words 
could be interpreted brings a myriad possible 
considerations to her character, her actions, her tragic 
fate, and my students consistently lead the way in 
exploring these.  That is, I think, one of my purposes as 
their teacher:  to awaken an insatiable hunger in them 
to ponder and explore the characters of ancient 
literature, Classical history, all of the realm of ancient 
accomplishment, and to make this process their own, 
rather than parroting the interpretations of others.  

This makes the consideration of the study of Latin, 
ancient Greek and Classics at the high school level and 
at the university level especially important.  Apart 
from the varied cognitive benefits of these subjects 
throughout education (which are considerable), and 
the constant endeavor to offer the courses as broadly as 
possible in secondary schools (and in primary and 
middle schools), there is the consideration of 
university Classics programmes.  As departments are 
sometimes combined with other departments, and 
degree requirements are reconsidered, it is of prime 
importance to keep in mind the crucial nature of the 

de rerum classicae:  The Future of Classics
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language study to these degrees.  In order for there to 
continue to be Latin teachers, for example, and for 
there to be new and fresh interpretations of Classical 
literature, there must be Classics graduates whose 
degrees lead them to develop the skills to translate 
original texts on their own.  In addition, as education 
at all levels feels the pressure to adapt to a “21st 
Century” paradigm, the success of our students 
requires a vibrant, energetic, differentiated pedagogy, a 
specialized approach to the teaching of Classical 
languages which responds to the needs and learning 
styles of today’s student.  

This is both a challenge and an opportunity:  a 
challenge to examine our own traditional ways of 
teaching these subjects and to consider, really 

consider, how we can be most effective in mentoring 
our students to their greatest success in these subjects.  
It is an opportunity for us, whether we teach at a 
secondary school, or at a university, to be leaders in 
effective pedagogy, to innovate, to reflect, to be 
creative and dynamic, and to show how the study of 
Latin, ancient Greek, and Classics actually provides 
among the most important understandings and skills a 
21st Century student could hope to develop!  

Elizabeth Ellison,
Elmwood School
Past President, Ontario Classical Association
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The Department of Classical 
Studies of Thorneloe University 
(federated with Laurentian 
University) employs three full-
time faculty members and a 
number of sessional instructors. 
We offer three- and four-year 
programmes in Classical Studies, 
and four-year programmes in 
Ancient Studies; students may 
also do a minor or a certificate. 
While Classical Studies requires 
a number of Greek and Latin 
language courses, Ancient 
Studies does not. Students who 
wish to pursue their studies at the 
graduate level are strongly 
advised to do their B.A. in 
Classical Studies, not in Ancient 
Studies. The latter programme, 
however, does include Greek and 
Latin among its electives, and 
offers a broader range of 
electives from other departments, 
especially Anthropology and 
Religious Studies.

In spite of this range of 
programmes, it remains that 
Classical Studies at Laurentian is 
largely a “service” department. 
The great majority of students 
taking our courses are not 
Classics students. All years 
combined, about 12 to 17 
students are actually taking one 
of our programmes as their 
specialization or major. It should 
therefore be no surprise that there 
is a significant drop in the 

number of students in our 
courses between the second and 
third year. While our first-year 
Greek and Roman Civilization 
courses, and our second-year 
Classical Mythology, can attract 
80 to 100 students, it is only 
exceptionally that we get over 
12–15 students in any third-year 
course. Actually, the numbers can 
be closer to six or seven, and 
some fourth-year courses go 
ahead with only two or three 
students.

Our experience has been that 
very small classes are not ideal to 
stimulate discussion in the 
classroom. It seems much to ask, 
too, for always the same two or 
three students to lead the 
discussion in every class. In 
addition, since we alternate 
upper-year courses on a two- or 
three-year cycle, students are 
disappointed when a course they 
really want to take is offered in 
the “wrong” year.

Before exposing our proposed 
solution to those problems, I 
want to add one last point. Ever 
since we introduced a four-year 
B.A. in 2006/07, one of our main 
challenges has been to offer 
enough upper-year (i.e., third- 
and fourth-year) courses for our 
students to obtain their B.A. We 
need to offer at least three half-
courses (9 credits) at the third-

year level and two or three half-
courses (6–9 credits) at the 
fourth-year level. This is quite a 
challenge because almost all 
upper-year courses must be 
taught by full-time faculty 
members, since 12 or 13 is the 
minimal number of students for a 
course taught by a sessional 
instructor to go ahead. Below 
that number, the University 
would suffer a financial loss. 
Note, in addition, that full-time 
faculty can teach overload 
courses on a stipend (per student) 
basis, but this is, to the best of 
my knowledge, contractually not 
possible for sessional instructors.

In order to address all those 
issues, we are proposing a 
significant “re-structuring” of our 
upper-year offerings. If our 
project is approved by the 
different Laurentian academic 
committees, all courses will 
receive a double code, at the 
third- and fourth-year levels, so 
that any upper-year student will 
be allowed to take any upper-
year course in the year it is 
offered and at the level that 
corresponds to her/his current 
academic year. Such an 
approach, it seems to me, should 
be possible in many departments 
in the Humanities, such as 
Classics, where the hierarchy 
between third- and fouth-year 
courses is less marked than, say, 

A Proposal to Handle Upper-Year Courses in Small Classics 
Departments
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in Mathematics and other science 
programmes. Thus, I see no reason 
why a course on Roman 
Imperialism should not be offered 
concurrently at the third- and 
fourth-year levels. Students will 
be evaluated according to their 
year of inscription in the course. 
The instructor will require a 
longer and better researched in-
class presentation for her/his 
fourth-year students. Expectations 
on written assignments, especially 
term papers, will also be higher. 
This should help third-year 
students to understand better how 
they will be expected to perform 
in their final year. In our 
submissions to the Council of 
Humanities at Laurentian, we have 
framed the third-/fourth-year 
distinction in terms of learning 
objectives and learning outcomes, 
as they are used in Ontario 
universities and elsewhere for any 

new or revised course 
submissions.

In terms of scheduling, if each 
full-time faculty member is going 
to offer a single upper-year 3-
credit course per year, this means 
that six courses will actually be 
scheduled. Since the biennial or 
triennial rotation will continue 
and, therefore, no upper-year 
course will be offered in two 
consecutive years, six pairs of 
courses will be offered over any 
two-year period. This will leave 
room for full-time faculty to teach 
more of the second-year courses 
that appeal to Classics and other 
students, such as our course on 
Sport in the Ancient World, which 
we have not been able to offer in 
several years.

Addendum: Thanks to the OCA 
meeting and to Gerry Schaus, I am 

now aware that the Department of 
Archaeology and Classical Studies 
at Wilfrid Laurier University relies 
on a very similar approach, but 
instead of double-coding, they 
make no distinction between third 
and fourth year in how their 
upper-year courses are listed in the 
Calendar.

Guy Chamberland, 
Chair Classical Studies
Thorneloe University at 
Laurentian University
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News from the Front

The Ministry of Education is preparing to release the 
updated curriculum policy document for Classical 
Studies and International Languages which will also 
include new courses being added for sign languages. 
The document shows greater consistency between the 
Overall and Specific Expectations and the 
Achievement Chart in both the Classical languages 
and the Classical Civilization courses. As well, the 
Classical Civilization course has been revised to 
reflect, as much as the Ministry is able, the comments 
of the membership. In addition, the OCA has 
requested a formal review of the course-coding in 
order to address the inconsistency between Classical 
and International languages and establish parity 
between them in order to resolve the confusion from 

the OUAC as to whether or not Level 3 Latin and 
ancient Greek, LVLCU/LVGCU, are actually Grade 
12 courses.

Additionally, in March, the Ministry of Education 
approved the OCA’s proposal to create resources to 
accompany the ancient life components of the Latin 
and ancient Greek courses and the Classical 
Civilization courses. These will be created during 
2013 for release at the fall meeting of 2014.

Margaret-Anne Gillis
Barrie Central Collegiate

Additional Qualification and Honour Specialist Courses 
in Classical Studies: Latin

In August 2012, the Ontario Institute for Studies in Education at the University of Toronto approved the 
OCA’s  bid to offer the AQ/HS course in July 2013. However, in January, the university reversed its 
decision. It is the hope of the OCA to lobby OISE to consider offering this course in a face-to-face format at 
the St. George Campus in July 2014. However, we can’t do this without the help of the membership and the 
very teachers who will benefit from these courses!! Interested candidates should begin to indicate their 
interest to Barbara Bodkin, Ruth Milne and the Associate Dean, Mark Evans. If we hope to run either 
of these courses again, we need the teachers who would benefit from them to raise their voices!! 

Please note that for admission to the Honour Specialist course, candidates must have completed a 
MINIMUM of two years teaching with at least one year’s experience teaching the subject for which the HS 
is being sought; this must be verified by a Supervisory Officer at the board. As well, the candidate must have 
completed NINE full-year credits in Classics comprised of FIVE full-year Latin credits plus FOUR full-year 
credits of ancient Greek and/or Classics. This is required by O.Reg. 297 Schedule E. 

As with all courses, candidates should check with their boards and union affiliates before registering for the 
Honour Specialist courses, particularly if a change in pay category results. 

Margaret-Anne Gillis
Barrie Central Collegiate
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In this era of iEverything, it is 
difficult to convince our students 
that a knowledge of grammar is 
essential in order to translate 
effectively. Students prefer to “ram 
and cram”, that is, look up the 
meaning of words and using the 
context of the passage, force a 
translation of the passage. Rarely 
does this lead to exact and accurate 
translations. How can we review 
grammar in an effective manner? 

Composition. It is an age-old 
method of teaching language, which 
some would consider to be outdated, 
uninspiring and old school, but it 
works. It is an activity which both 
high school teachers and university 
professors can use. Composition 
really allows a teacher to see the 
grammatical concepts  with which 
students are struggling. While most 
of our students can “fake it” by 
translating from Latin into English 
with fair to middling competency, 
only the most proficient students are 
able to go in the reverse from 
English into Latin. The first problem 
is that students don’t know English 
grammar. Even though every 
student in this province has studied 
French up to Grade 9, few have a 
decent sense of how language 
actually works. One of the main 
reasons why students don’t continue 
on in a Classical language is 
because they really do not 
understand grammar, and let’s face 
it, you can’t “do” Latin or ancient 
Greek without grammar.

How can composition help then? 
Isn’t it a frustrating activity, for the 
student and the teacher? You bet! 
However, few activities have so 

many powerful benefits. Firstly, a 
teacher can immediately see how 
much English language knowledge a 
student has and this helps us explain 
Latin or Greek grammar more 
efficiently and clearly. Secondly, it 
allows teachers to reinforce 
vocabulary because students have to 
work from English to Latin or 
ancient Greek. Thirdly, it is easy to 
remediate difficulties in 
understanding English and the 
Classical language by providing an 
opportunity to re-teach a concept 
which has not been competently 
mastered by the student. 
Composition also makes a student 
feel confident and competent when 
s/he masters a concept, completes 
the activity independently for the 
first time and is able to transfer the 
skills to other classes. Every one of 
us has enjoyed the feeling of 
academic success when sitting in 
another class and understanding a 
concept the teacher is trying to teach 
before the rest of our peers 
understand it simply because we 
learned it in Latin or Greek class 
first! 

There are a few caveats. Never 
assign a composition without first 
“priming” the students. That is to 
say, do some practice sentences with 
the students together as a class, 
walking them each step. 
Composition is parsing gone wild. 
And, it requires the students to 
decline nouns and adjectives and 
conjugate verbs, building in review 
in a real context. A good rule of 
thumb is to do three sentences of 
increasing complexity as a whole 
class activity. Start with easy 
vocabulary and grammar which the 

students already know. This builds 
their confidence. Have them walk 
through the exercise by identifying 
the parts of speech. The students 
need to see the teacher walking 
beside them, just like when our 
parents walked alongside us as we 
were riding our bikes without 
training-wheels for the first time. 
Next, create a work sheet of FIVE 
sentences only, starting out with 
easy sentences and becoming more 
complex, reflecting the most recent 
grammar you have been teaching. 
Five sentences provide sufficient 
practice without fatiguing the 
students. If they become bored, too 
tired or struggle too much, the 
students won’t do the exercise. Five 
sentences are easy to mark-
especially if you have a large class. 
Five sentences are easy to take up 
quickly in class. Another very 
important caveat is to de-brief the 
students as soon as you can. If you 
collect the sentences to mark them, 
take them up with the class so that 
the students see what errors they 
made and how they need to correct 
them. Make the students correct 
them!! The most powerful and 
effective learning comes from 
correcting errors.

How can you introduce 
composition? Create the good old 
“snake sentence” which is making 
up a few English sentences and 
providing all the words and phrases 
plus extras which are not correctly 
declined or conjugated so that the 
students have to choose the correct 
combinations. It is possible to do the 
same by creating an English 
sentence and pasting it on the 
outside of an envelope and then 

Ars Docendi
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inside, on separate paper slips, are 
all the words needed to compose 
that sentence. Then the students 
with their “elbow partner,” 
neighbour, best friend, etc., 
compose the sentence. (Caution: this 
is really labour intensive for the 
teacher!) As the students become 
more proficient, the students can 
become more self-directed. You can 
ask students to pair up and have one 
create an English sentence based on 
the vocabulary and grammar most 
recently studied and have the 
partner compose it in Latin. Then 
the partner reciprocates. Finally, ask 
students to take up and correct the 
compositions with their peers in a 
whole class lesson. Statistically, we 

remember 95% of what we teach 
and so this would accomplish two 
things: making the students 
proficient and confident.

How can teachers add a “tech” 
component? Use the smartboard. 
Have the students text or tweet 
sentences to one another. Set up a 
blog where students can work 
together to compose. Have the 
students set up a Facebook 
composition group. If you feel 
apprehensive, ask the students-
students are tech-savvy! 

The most important thing is to try 
composition. It is required in the 
policy documents. It is effective and 

beneficial pedagogically. It is also 
the best way to allow a teacher, and 
students, to see where the gaps in 
understanding are and provides an 
excellent opportunity to remediate 
these gaps. 

Margaret-Anne Gillis
Barrie Central Collegiate
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The BBC offers superb television programming for 
all people interested in the ancient world. Such 
series as “What the Romans Did for Us” in 2000 
and Nigel Spivey’s “How Art Made the World” in 
2005 are excellent examples of documentaries 
aimed at introducing the public to the legacy of the 
ancient world. In 2012, Cambridge Classicist Mary 
Beard wrote and presented “Meet the Romans” a 
documentary broken into three one-hour episodes 
aimed at a non-specialist audience. Beard is 
interested in the average Roman, the kind we don’t 
see preserved in the works of Catullus or Tacitus. 
She wants to find out how the ordinary person, 
man, woman and child, made his or her living, 
what s/he ate, how s/he was entertained. In short, 
Beard investigates what it would have been like to 
be a Roman. Beard takes us on a journey back in 
time, spelunking beneath the streets of Rome, 
climbing down into a public columbarium, 
descending into Monte Testaccio, even “using” the 
public latrines of Ostia Antica. She provides a rare 
glimpse into the lives of the Roman “everyman” by 
showing the viewer how to read inscriptions on 
tombstones and interpret archaeological evidence. 
She is lively and engaging and the information is 
accessible to all age groups.

From a pedagogical perspective, this documentary 
is excellent for a Grade 12 Classical Civilization 
course as it provides an outstanding overview of 
Roman society. As well, the visuals of Rome and 
the countryside are stunning. The documentary 
could be shown in full over three classes. It would 
be easy to create a work-sheet to accompany the 
video or assign students the task of making notes 
on various segments. As well, it would be equally 
as effective to break the video into segments which 
could accompany a variety of topics.

In a Latin class, however, the documentary is 
probably best divided into segments. For those of 
us using the Cambridge Latin Course, the parallels 
are immediately evident. Beard talks about insulae 

which would be excellent for a Level 1 class 
looking at Roman housing in Stage 1. As well, she 
talks about the latrines at Ostia and takes us into 
the Marine Baths in Herculaneum, a topic best 
reserved perhaps for the baths in Stage 9. She leads 
us through a public columbarium and demonstrates 
a huge number of tombstones and cinerary vases 
best left for Stage 7. She takes a journey into the 
Suburra, an excellent topic for Level 3 students 
reading the Lesbia poems of Catullus. She looks at 
the importance of the army and the spoils brought 
to Rome from Judaea as she stands beneath the 
Arch of Titus, a really useful segment for the 
soldiers section of Level 2 Latin in Stages 24, 25 
and even 28 and 29.

There is one caution: some of the content and the 
language of the presenters can be a bit racy and so 
it would be wise to warn your students ahead of 
time. Overall, however, this is a fantastic 
documentary and well worth the investment as a 
DVD to supplement a Latin or Classical 
Civilization course. It is topical and will weather 
the test of time well.

Margaret-Anne Gillis
Barrie Central Collegiate

http://www.bbcshop.com/history/meet-the-romans-
mary-beard-dvd/invt/imc833d

The BBC’s “Meet the Romans”
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The OCA Offers New Online Platforms:  Web Site; 
FaceBook; Twitter

At the most recent Annual General Meeting, 
the OCA introduced three brand new online 
platforms to communicate with its 
members, and with the world beyond!
First, we introduced a completely redesigned 
web site.  Its layout is fresh, and is aimed at 
make finding information easy.  In addition, 
it features a “Members Only” 
area where members can login 
and participate in an online blog, ask 
questions, present answers or ideas to 
others, discuss new books or videos of 
interest, let other members know about 
potential job opportunities, and access 
archived issues of our new magazine 
(introduced last year.)

In addition, the OCA introduced a brand 
new Twitter presence, where news and ideas 
are uploaded as they happen.  We are 
following a number of other Classical 
Associations, as well as Classics-related 
Twitter accounts, and we are being followed 
by a number of other followers.  Here is 
where members and the community at large 
can see some of the OCA’s activities as they 
happen!

Finally, we also have introduced an OCA 
Facebook page!  “Friend” us on Facebook, 
and follow our various activities!  

These new platforms are intended to help 
spread the word about the wonderful efforts 
of the OCA and its members to bring the 
study of Latin, ancient Greek, and Classics to 
the students of Ontario at various levels, and 
beyond!
Elizabeth Ellison
Elmwood School
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(Photo:  Margaret-Anne Gillis)

In 1994, I first took my students to Pompeii on a 
tour and I remember asking our hastily-arranged-and 
poorly-informed tour-guide that I wanted to take the 
students to the House of Caecilius. He scoffed 
derisively and said that this house was small and 
insignificant; there were much better houses to see. 
While there are much more impressive houses in 
Pompeii, the House of Caecilius is anything but 
insignificant! I was both horrified and desolate. I did 
not see our beloved Caecilius’ abode that trip and I 
secretly hated our tour-guide for robbing us of the 
opportunity. I did make sure his tip reflected my 
dissatisfaction!

In 1998, I had the chance I had been waiting for! I 
eagerly waited as a slow moving, chain-smoking 
guard opened the ancient-looking lock which held 
the chain around the aluminum bars of the Domus L. 
Caecilio Giocondo. I was proud that I restrained 
myself from volunteering to help with the task. I still 
remember that rush of excitement as the gates swung 
open with that screeching metal-on-metal sound and 
we heard the crunch of the gravel beneath our feet as 
we stood in Caecilius’ atrium. For the first time 

since I started studying Latin many years ago, I 
knew he was a real person who met guests in that 
atrium, who sacrificed at the lararium now stripped 
of its marble façade, who worked in that tablinum 
and who looked out into that hortus. 

Each time I return to Pompeii, I ask for permission 
to visit the house of the Pompeian Banker with my 
students. As small and unimpressive as it looks to 
the uninitiated, no one can underestimate the power 
it has over the student whose first encounter with 
Latin is Caecilius est pater and this is his house. For 
us, it is more impressive, more important, more 
beautiful even than the House of the Vettii or the 
House of the Faun. Each time I return, I am 
saddened by the rubble which is swept into neat 
bundles in the corner of the atrium or the garden. I 
stare sadly at the debris of rotting walls caught in the 
nets hung carefully from the ceiling. I wonder if, in 
ten years, twenty years, fifty years, teachers and 
students will still be able to feel that rush of awe and 
excitement (which I feel each time) as they stand in 
the presence of Caecilius. What would it take to 
preserve this tiny little house?

A roof.  All it would take is a simply constructed 
corrugated fibre-glass roof which would keep the 
rain off and reduce the erosive effects of the blasts of 
wind. The answer seems simple enough. But, when 
we are talking about archaeological remains, 
particularly those in the most famous site in the 
world, the answers are not so simple indeed. 

I propose that we, the Latin teachers who teach the 
Cambridge Latin Course co-opt Cambridge 
University Press to meet us dollar for dollar and 
together we set up a foundation to save Caecilius’ 
House.  I propose that we use all our powers of 
persuasion to encourage both Cambridge University 

Let’s Save the House of Caecilius! 
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Press, which has made a tidy sum from Caecilius 
the Banker, and the Archaeological 
Superintendency of Pompeii to help us in our 
quest. We ask our students, former students, and 
anyone sympathetic to our cause, to help us raise 
money. We will fund it; they will build it. 
Caecilius’ House destroyed by Vesuvius gets a 
second chance at life!

(Photos:  Margaret-Anne Gillis)
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EXCITING NEWS!

WHILE IT HAS BEEN A NUMBER OF YEARS SINCE 
SASKATCHEWAN HIGH SCHOOLS HAVE OFFERED 
CREDIT COURSES IN LATIN, THERE IS A BRAND NEW 
INITIATIVE BEING OFFERED BY THE UNIVERSITY OF 
SASKATCHEWAN IN SASKATOON UNDER THE 
LEADERSHIP OF PROFESSOR OF CLASSICS, JOHN 
PORTER.  

THIS INITIATIVE IS INTENDED TO OFFER STUDENTS 
THE OPPORTUNITY TO BEGIN TO STUDY LATIN (ANY 
MEMBER OF THE PUBLIC, AGED 14 AND UP).  THE 
PROGRAMME IS NOT INTENDED TO DELIVER A CREDIT, 
BUT INSTEAD ALLOWS STUDENTS OF ALL AGES TO 
BEGIN TO STUDY THE LANGUAGE.  

IT IS A WONDERFUL EXAMPLE OF OUTREACH, AND AN 
EXCELLENT HARBINGER OF THINGS TO COME:  DR. 
PORTER’S GOAL IS TO WORK TOWARD EVENTUALLY 
RE-ESTABLISHING LATIN CREDITS IN SASKATCHEWAN 
SCHOOLS! 

FOR MORE INFORMATION, VISIT THEIR WEB SITE:

http://www.saskatoonlatinschool.com



In 1982, my Latin teacher, Ken 
Turnbull, convinced me to be a part 
of Barrie North’s team for the 
Classics Conference which was 
being held at Park Street Collegiate. 
Having just transferred to Barrie 
North, I knew nothing about this 
event at all, but the other students in 
my class were so excited about the 
Conference and so eager to 
participate that I couldn’t wait to go 
either. I had never been to school on 
a Saturday before nor had I had the 
chance to work with students who 
were older or younger than I was; 
our team of forty students spanned 
grade 9 to 13.  Our team put our 
green chariot (Go North Vikings!) 
on the bus along with a motley 
assortment of projects and we 
boarded that bus bound for Park 
Street in Orillia for the day-long 
event. During the opening 
ceremony, a professor from Carleton 
University, A. Trevor Hodge, talked 
about ancient engineering to the 
three hundred students from 
fourteen schools from as far away as 
North Bay and Toronto. It was the 
first time I had ever met a 
professor!! Throughout the rest of 
the day, there was a play, a fashion 

show, project displays, contests, a 
simulated arch dig where my 
teacher, Mr. Turnbull spent a day 
standing in a field while students 
dug in the turf around him, a chariot 
race, a banquet at which we all wore 
costumes, and a dance!! I had never 
had an opportunity like this before 
and I never looked back; the 
Classics Conference is what inspired 
me to become a Latin teacher!

In 1992, a decade later, I took my 
very first team to the Classics 
Conference which was held at the 
University of Waterloo, hosted by 
Elmira District High School under 
the leadership of veteran teacher, 
Gerry Kraemer. As a “baby” teacher, 
I relied very heavily on my senior 
students who guided me through the 
much more complex Conference-it 
was now a full weekend long 
because both the participating 
schools and the number of 
competitions had increased so 
greatly. My students and I spent 
months fundraising, planning, 
practicing for the play and fashion 
show. By the time we left for the 
Conference, I was already tired but 
the weekend, as exhausting as it 
was, gave me a renewed energy and 
I had never seen my students more 
excited, engaged or interested. 

For Students:

I have attended the Conference 
every year since I began teaching. 
Conference has kept my programme 
vibrant and my enrolment numbers 
strong. It has given me the 
opportunity to enrich my Latin 
classes through differentiation and 

self-directed learning. My students 
have learned leadership skills by 
being members of our Classics club 
and taking on leadership 
opportunities within our school as a 
whole. For students who have never 
been a member of a club or on a 
team, they have learned to be a part 
of a team, to share their expertise 
and abilities with others and the fine 
art of interpersonal communication. 
They have undertaken fundraising 
events and administered thousands 
of dollars, becoming bondable. My 
students have augmented their time-
management and organizational 
skills- all things necessary for 
success at the post-secondary level 
and in the world of work. 
Furthermore, the Conference allows 
my students to represent our school 
on a provincial level, make friends 
with other students who love the 
ancient world, and to experience 
what life at university is like from 
living in the dorms and eating in the 
cafeteria to being responsible for 
getting themselves up in the 
morning and to their competitions 
on time. My students return more 
autonomous and responsible and 
with an increased self-confidence in 
their own abilities. And, my students 
continue to take Latin because they 
enjoy it and want to participate in 
the Conference. For some students, 
the social connections forged as a 
result of being a part of the team 
create positive memories of their 
time in high school and for many 
students, these are the best 
memories they carry away with 
them.

The Ontario Student Classics Conference: Why Teachers and 
Professors Should Participate
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For Teachers

On a professional level, my 
participation in the Conference 
allows me to engage in self-directed 
professional development, by 
working with teachers from other 
participating schools across the 
province. It is the first thing I cite on 
my ALP (Annual Learning Plan) and 
has given me plenty of material to 
discuss during my teacher 
evaluations!! My involvement in the 
Conference has allowed me to 
undertake leadership on an 
unprecedented level, particularly 
when I have hosted the event four 
times and had to undertake 
responsibility for a budget 
approaching $150 000 (excellent 
training for administering a 
departmental budget!), negotiating a 
contract with the university, 
organizing the schedule of events, 
planning an opening and closing 
ceremony and a formal banquet in 
addition to acting as liaison for the 
various committees required to make 
this event a reality. More broadly, 
being a part of the Conference has 
demonstrated to my school’s 
administration that I am committed 
to our Latin programme by engaging 
in an activity which is time-
consuming and personally 

demanding; Conference advantages 
the students and by extension, the 
school. In addition, it has allowed me 
to work with my students’ parents to 
fundraise and develop relationships 
which further support and expand 
my programme. For teachers who are 
interested in becoming department 
heads or moving into administration, 
this type of professional experience 
proves invaluable for promotion. 
Most importantly of all, being 
involved in the Classics Conference 
shows students, parents, school 
administrators and the public at large 
that Latin, ancient Greek and 
Classics are alive and well and 
vibrant subjects worth studying. The 
Classics Conference is the only 
activity of its kind in Canada!!

For Professors

The Classics Conference would not 
be possible without the participation 
of our colleagues at the university 
level who have dedicated their 
energies, expertise and knowledge to 
our students since the inception of 
this event. Over the years, each 
Classics department has sent 
professors to help us judge a variety 
of events including archaeology, 
Latin and ancient Greek oral 
readings, sight translations, projects, 
fashion show and play. The 
Conference has afforded teachers the 
chance to build relationships with 
their university colleagues which 
bridge the gap between the two 
panels. Our students enjoy working 
with the professors because 
professors can help them extend their 
learning. Conference also provides 
professors an excellent opportunity 
to promote Classics generally and 
their universities to our students. In 
addition, it allows professors to 
become familiar with secondary 

students’ abilities and aptitudes and 
to consult with teachers about 
pedagogical issues in order to help 
support Classics programmes at the 
university level. Most importantly, 
however, is that the Conference 
provides the opportunity for 
professors to become familiar with 
the teaching of Classics at the 
secondary level which, in turn, 
allows them to promote the 
profession among their colleagues 
and Classics majors. It is this 
connection which will help us all 
protect Classics more broadly. Such 
outreach indicates to the chairs of 
departments, deans and presidents, 
leadership, a commitment to Classics 
and to the public advancement of the 
university.

If you are a teacher who has never 
brought your students to the Classics 
Conference, consider bringing a 
team. While you will never work 
harder, you will not regret the time 
and energy you invest!! If you are a 
Classics professor and have not 
come to the Conference, consider 
offering your time and expertise to 
judge our students’ achievements; 
the Conference will reward you in 
ways you never contemplated!! Take 
it from one who has been a part of 
this event for more than thirty years, 
the energy of the Conference and the 
enthusiasm of our students for the 
ancient world is infectious and 
rejuvenating and reminds us of why 
we love the Classical world so 
much!!

Margaret-Anne Gillis
Barrie Central Collegiate
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THE HARRY C . MAYNARD 
SCHOLARSHIP

Harry Maynard was a highly respected teacher of Latin at the University of Toronto 

Schools whose generosity has funded three scholarships (organized by the OCA) available 
to secondary and post-secondary students studying Latin / Classics in the province of 

Ontario:  one is intended to help a secondary school Latin student to travel to an ancient 

site; one is intended to assist an Ontario university Classics major travel to an ancient 

site; and the third is intended to assist an Ontario university Classics major to support 

her / his study of Classics at the university level.  One of last year’s recipients used the 
funds to attend the Vindolanda Field School and has just completed a dig!

More information about how to apply will be available on the OCA web site 

(www.ontarioclassicalassociation.ca), and sent separately, in the next few weeks - stay 

tuned!

The deadline for submissions will be October 15th, 2013!
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The Ontario Classical Association
viresque adquirit eundo

Membership Application/Renewal/Information Update for 2013

Membership in the OCA is open to those adults (post-secondary and over 18 years of age) interested in the promotion of 
Classical Studies in Ontario. Members receive the magazine, registration information for meetings, and additional mailings as 
needed. Membership rates are listed below. Life members need return the form only if a change of address is desired.

Please make cheques payable to the Ontario Classical    The Ontario Classical Association,
Association for your selected membership and mail to:    P .O. Box 19505,
           55 Bloor Street West,
           Toronto, ON,
           M4W 3T9

Please indicate membership type. All memberships are for individuals, not institutions.

Annual Membership:
_____ Regular member: $35.00       _____Life Membership: $400
_____ Joint (member and partner): $40.00      _____Mailing Surcharge (to receive Newsletters by
_____ Retired: $20.00         Mail):   $10.00
_____ University Student $10.00

Title: (circle one): Mr., Mrs., Miss, Ms.,        First Name_______________________________
Prof., Dr., other____________

Initial_____________       Surname_________________________________

Preferred Mailing Address: 

____________________________________________

____________________________________________  Business Tel. ______________________________

City _______________________________    Home Tel. ______________________________

Province _________       Fax ______________________________

Postal Code ________________      email_____________________________________

Associated Educational Institution and city (current or previous if retired) 
_______________________________________________________________________________________

I prefer to receive the magazine and other circulars by email ______ or post ($10.00 surcharge) _______

Thank you!

**  As of 2014, new Life 
Memberships will no 
longer be available!
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